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STItTEK4qT OF THE ZROJECT

4

In this project, effort has been made 'to determine the tffect-,

iveness of a program-designed to bring about morepositive attitudes

'among students engaged in the study of social studies. The specific

purposes of this project were to desCriblethe design And implementation'

of A plan to improve social studies instruction using simulation games

and determine Ohethir simulation games could bring abhut greater student

interest and motivation for second/try students of varying abilities.

PROCEDURE

:Atotal of ohe hundred students representing the entire 11th

grade populatioh at Alexander Hamilton High School,.. Elmsford, New York,

studied the regularly prescribed social studies course using five

simulation games as a primary learding source. The games were.used

during a period of timfity-weeks. The students were divided into five

classes; class sizes-ranged between sixteen and twenty-five students.

The sources of-data included responses to opinion-type.

questionnaires,by participating students, teachers, and parents. In

addition, teacher observations, interviews, writtenreports, end

student records were compiled.

.
110or atVention was focused on student attitudes, achievement,

outcome of objectives, and teaching-learning techniques. Although the

course requirements 'were similar to those found in any New York State
.

.

Ilth year social studies syllabus, the methodology employee!' was

distinctively different. Scheduling students for instruction and
. .

3.
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procedures for class section.grouping were related directly td the

design-described for 'using simulation games. instructional materiali

ranged from the very simple to the complex and were chosen on the basis

of .student interest -and relevance.

--Essentieliy,Atimulation- games were intended~ to provide oppor+

tunities for unique kinds of self-iititiated leernings whereby social

situations were replicated within the classroom. The teacher's role

was to introduce the simulation, a course of events determined by

existing social, economic, and polittCal conditions. The students

were encouraged to assume responsibility forresponses leading to

decision making. The real -world conflicts and prOblems that arose out,

of-the simulated models provided varieties of e0erimental learning
I

intended to prepare the individual for the kinds of -personal actions

he could be taking throughout' hls lifetime.

CONCLUSIONS

The study suggested that simulation"games did enhance student-
. .

interest and did produce'morlPositive attitudes towards the social

studies. Although not every student had clearly.discernible gains as

indicated by grades or teacher opinions, the project experience arrested

the downward trend of negative student feelings about the social studies.

To what extent changes in attitudes were due solely to simulation games

is .not established. It appears that pp single factor associated with the

changes in classroom methodology could be identifie4,as having greater

influence than any othe

40

Aypropriate teaching methods and materials specifically related

to individual needs in fulfilling course requirements seemed essential'

4



to the success-of the project. If the administrative,and instructional

.

variables described _in this project could be isolatedtend studied, the

writer believes that zany more, students could respond more-positively

to the study of social Studies.

N

6

4, I

00

4 -

41.



Tt.BLE OF CONTENTS

Pagi

ACKNIOWLEDGDSL'iTS

LIST Of TAB'EffS $

Chapter

rsDa PDputtics f OA A';11"41.
II. REVIEW OF THE LiT . .L. 0 5

SDIULATION 'CA110;:-- A RATIONALEFOR ,TEACHING

LEARNING METHODOLOGY . ' * 5

SIMULATIO CARES: k ,RATIONALE FOR

IMPROVING ATUDW ATTITUDES
TOWARD THE SOCIAL STUD 'S., - . . 14-

V W-0 4. **** 4-
;

e:t .4'

** V

1

1

USE OF SIMU4TION GAMES IN THE CLASSROOM - C 19,

stfitm4y . _ .*
31

.
III. METHOD OF THE STUDY . .. ** J. 6 33

'.

PURPOSE OF THE STUDY .
.

'
,

33

DESCRIPTION OF THE POPULATION _______..-6-- 33
--.-

.IATA COLLECTION 4 . . . 34

_

Classroom Observations . 34 .

. J

- Interview with Teachers

.

36c

_:Student Questionnaire.
,

37
,-,

.1.i
...

, ,,

Social Studies' Attitude Survey _. 4 . 37

Student Interviews and Reactions

Parents', Reactions

EVALUATION AND USE OF DATA

CHAPTER ORGANIZATION: CHAPTERS ICJ -VI

****** I 38

38

40



Y

1

r -

k

a.%

.

TV. SIMIJLXIION GAMES FOR 'F.ACHNGELEVEgTH GRADE

Page

SOCIAL-STUDIES: ORGANIZATiON AND METHODS

OF INSTRUCTION 41.

THE SETTING 41

PROTEST STUDENTS AND CLASS ORGANIZATION 42

PROJECT TEACHERS 43

Preparation of Teachers for the Project k 43

Staff Meetings )1

DISCUSSION OF THE PROJECT

- 44

45

Description and Use of Simulation Games 46

Course Topics and Desired Outcomes -53

Instructional Strategies 55

Instructional Materials *** 69

SUMARY 74

V. PRESENTATION AND ANALYSIS OF THE DATA-- 4- 77

GENERAL DISCUSSION 77

ANALYSIS OF THE BASIC QUESTIONS 82

Question I: Did the Use of Simulation
Games Increase Student Interest in
and Improve.Atiitudes Toward Social
Studies? .-.82 .

Question II: Did the Use of Simulation
Games Result in Improved Social Studies

Grades? 103

Question III: Were Specific Course
Objectives More Fully Realized Through
the Use of Simulation Games7,. ; 109

iii

7



1

.;
Question IV: Did the Use of_Simulation

Games Promote More Realistic Teaching-/
Tec&tiques.;,Student-Teacher-Relationes
and Student Participation? OOO OO ..

VI. -DISCUSSION; CONCLUSIONS AND IMPLICATIONS

CONCLUSIONS **********
IMPLICATIONS FOR FURTHER STUDY

APPENDICES
41,

A. OBSERVATION OF "TRADITIONAL MEP( SOCIAL
STUDIES .ACTIVITIES DURING THE 10th YEAR

B. OBSERVATION OF SIMULATED LEARNING ACTIVITIES
DUT4NG THE" PROJECT YEAR

C. TENTH GRADE SOCIAL STUDIES TEACHER
-- QUESTIONNAIRE . . .

D. ELEVENTH GRADE. TEACHER INTERVIEW GUIDE

E. TENTH 0-RADE STUDPiT INTiRVIEW GUIDE

- F.. SOCIAL STUDIES ATTITUDE SURVEY.

G. ELEVENTH GRADE STUDENT INTERVIEW GUIDE

H. STUDENT REACTIONS 10 THE USE pF SIMULATION
GAMS 8 .

I.' PARENT OPINION QUESTIONAIRE

J. POST-GAME DISCUSSION RECORD SHEET

4.

Page .

. .. 112

117

- 11.8

-121

124

, 126

128

132 .

134

136

141

143

150

153

K. SPECIFICS OF THE FIVE SIMULATION GAMES USED

IN THE SOCIAL STUDIES LEARNING PROJECT **** * , 154

BIBLIOGRAPHY .7'
156

8

iv



'ACKNOWLE-DGEMENTS
4

-)

The writer woildLlike to expiesi his gratitude and appreciation

,v
to Dr. Barry H. Mix for his kindaesseconstant encouragement, and ,

invaluable guidance and support duiingthe completion of this project;

and to Hr. Richard L. Goodwin for so generously giving of his time and-

understaiding and for his Constructive and helpful suggestiods..-.

Sinc6re appreciation is also extended to the facultyl:and staff

of Alexander, Hamilton Junior-Senior High School, Elmsford,,NewkYork,

where the study was conducted. The following-people were especially.

Cooperative: Mr2loseph Byrrie, social studies teache&Mr.yarold

Kivelevich, special educationteacher; and Mr.: Jersme Williams,

student, teacher.

Ellie, the writer's wife, and his children; Susan and Stephanie,

made incalcOable investments'of Understanding and sacrifice throughout

the study. They merit and rejeive his deepest gra;itudes 0

Special ;hanks is extended to Dr. William R. Dodge, and many

other professors, teachers', andfriends.

V

r

1



I

-LIST OT TABLES

Tables

1. Social Studies,Attitude Survey Towards
the Social Studies Before-and.After
the U of Simulation Games

4
.1

Page

--- ../ 2. 'Student 'tanking of Selected Subjects
Before-8mi After the Use of
Simulation Games 4

3. Average Number of Individual Students
,,Whc PartiCipated in Classroom

, Activities in Grades 10 :and li' 91

it

84

4. Number of Reported Discipline
Problems During the 10th_and llth

. Yeah of Study 92

5. .4udenp Reactions to the Use of

Simiklitan Games. 98.
..

6. A Cc:..p.51-.-V.on cf Social Studies /larks

Obtained During the Students' 9th,

10th and .11th Grades ******* .. 104

10

, vi



Chapter

:

tfftRODUtTION

Social scientists ai-e increasingly conscious of the need for
-

students to acquire developmental skills and genuine understandings

\

regarding man and society. "Skills include ways of dealing with
(

social studies as a field of study and with other people in human

association."'
:\\"

Carpenter states that "future oftizens must be made aware

of'all forms of- periuSsion and-must 1410Y how-to find facts and. draw

vital conclusions. . ."? As such, the need*is great for stud nts,

to develop skills necessary' "for dealing with very difficult pro

mati4 situations quickly."

Teachers of the social studies,ire concerned that. students

.

may _not be receiving sufficient training in making logicAl decisi ons'

or in bearing up to responsibilities.

The)e...stOnot leapLpersuasion-ancLnegot at ion tlla,

1Joln.jarolimek, "The Psychology of Skill Development,"
Skill Development in Social Studies, ed. Helen McCracken Carpenter
-(Washington D.C.: National Council for the Social Studies, 1571),,

p.'18.

2Helen McCrEidken Carpenter, "Skills for-= Democratic Citizen -

..ship in the 1960,s," Skill Development in_Social Studies; ed. Helen
McCracken Carpenter (Washington-D.C.: National Council for the
Social Studies, 1971), p. 14.

31bid,
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bow to develop problem solving strategies in complicated
and xhanginraituations, or how to organize groufs and

0 manage them effectively to accomplish a task. Yet these

are the very skills that young people will need when they
later Move into complex and dynamic business and professional

environments.'

It would be helpful to knoWa great.deal more about
problem-solving skills, about logical and critical
thinking, and about those conditions of life that hinder
skillful thought processes.2 ,

. If, as Bruner suggests, "learning is based-on experiencing

and drawing conclusions based on previous experiences,"I it seems
r

clear why the effective teaching,of social studies is most difficult

when -only' traditional techniques are usld. Learning by doing, a method

frequently used by teachers of mathematics and science, is not a

technique usually available in the teaching of studies.

"Another teaching technique is needed for the puxpolg of motivating
..

.

students to learn as well st'3ncreasini their ability to=learn."4

.
.

.During thpipast five,years especially, members of the admin-
'.

tration And social studies departFent at Alexander Hamilton High
rz,

School, Elmsford, New York, had expressed concern over the problems

associated with the teachilp of social studies. It was _agreed that

alternatives to classroam'orginizations,methodology, and selection

_ -

'Jerry Fir Fletcher, "Evaluation of Learning in 71,:i6 Sociall

Studies Simulation. Games," S mulation and Games, II,/No. 2 (1971),
259-60. . -/

2Helen McCracken rpenter,-"Skills for Democratic Citizenship
in the 1960's," Skill Development in -Social Studies, ed. Helen McCracken%
Carpenter (Washington D.C.: National Council Jar the Social Studies,
1971), p. 15.-

3Jerome S. Bruner, The Process of Education (Cambridge: Harvard
University Press, 1960), p. 48.

,

4Edwin Fenton, The New Social Studies. (New York: Holt, Rinehait,-

. and Winstoja,, 1967), pp. 107-12.

.12



C

of teaching m aterials were essential if students were to respond more

positively to the study of "social studies.

The social studies department searched for alternatives to

'classroom.ingtruction that would increase student interest and per-

formsnce and, to a greater degree, ascertain that worthwhile objectives

were being ruched.

In general, changes reflected a greater.use of multi-media

resources and a greater emphasis on concept development. Instruction

generally remained centered around recommended.New York State sylla-
.0E1100,

A

buses and locally prepared courses of study.

Although teachers were encouraged by improved Student

achievement,-problems persisted in advancing opportunities fan

students to acquire (1) skills needed to develop problem solving
4

techniques ana (2) greater awareness and perspective of historical
.

events. In addition, various attempts to.stimulAti enrollment in

social studies elective courses did not materialize.

s'44
It became clear that a need existed for an adequate study

that would lxveStigate procedures of teaching more suited to thek
4

requirements of students assigned to social studies classes and that

would allowfa more critical assessment orstudents for whom special

efforts were being made.

1

After-careful study, it was felt that simulation games were

a t echnique that might result in increased student interest; improved

,,,student understanding of social studies, improved achievement, and an
Ar.4% v

A I

effective means for improving student motivation .

Simulation games are among. venal alternative. systems

designed to improve the tillachintof socialstudies. Such games

1.3



attempt to give the studen\ativid lifelike experience that could

lead to some direct contact ith particular phenomenon being studied

rather than just learning and\alking "About" it.. By neap ol: slam-

Iation games, it may be possible for a school to create a laboratory

approach. similar to that which noir exists-for physics, chemistry, and

biology.'

Since all other' techniques and strategies in the
0 teaching of social studies have not fully "turned the

student on," patticipaton in simulated learning activities
could provide a new dimension in helping the student enjoy
and understand his social studies courses. It is a more
humane way to teach.2

The Supervising Principal of the lmsford Schools agreed to

support an action program involving the to chins of the social studies

and relating specifically to the use o si lation games.

This study focusedon the use of ectdd simulation games as

'a technique fat acKrancing the study of social studies for students at

Alexander Hamilton High School, Elmsford, New York. It is descriptive

in nature.

'Jerry F. ;Fletcher, "Evaluation of Learning ih Two Social
Studies Simulation' Gamest" Simulation and Games, II No. 3 (1971),
259. 2

iGerald Thorpe, "A Brief Survey -of Research in Learning
Through the Use of Simulation Games," High School Journal, VI;
To.. 3 (1970, 454.

rr

A
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Chapter II

.

&NEW. OF THE LITERATURE

This chapter-first-reviews how simulation s evolved to

become a potentially viable method for teaching social studie

General researat aimed at improving student attitudes toward social

studies is ixassined next.. There follows a description of selected

programs devoted to the use of simulat4on games in the classroom.

S/MULATION GAMES: A RATIONALE FOR

TEACHI*LEARNING HZTEODOLOGY

Play, according WPiaget, is an imaginary imitative activity

that serves as a primary aftializing influence on children.' Play

bedomes a game when formaltmaaes or constraints are added and a

%IP

system of rewards or payot is present. Learning games are a modern

hybrid used by educators to-AAlp motivate students and instill desired

behaviors.

Huizinga, in his. cla book Homo Ludens, described Z1832- ts a
. -11..1

Playing anima1.2 He suggested4hat play is a type of self conceived

acjiivity that -needs little outs, justification lor its existence,

and thus brings about its own rei rd. He speculated that nearly all

man's activities are related to p

1JeanPiaget, Six Psychological Studies (New York: Random 0

House, 1967), p. 89.

John Huizsriga,TbMwtudens-C8astonxiescon Press, 1450, p. 52.

s
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According to hii theory:,

Han has forgotten that he is just playing somewhere
in his evolution and is desperately searching for-meaning:
in daily events, many of which have.= sighificance other
than their own-exist ce.

Berne, in his boo Games People Play, alio developed a'theory

play, but much diffe t frOm that of Huizingars.1 Berne referred-_,

the dpatructive nanipu ation of self and-others as the game people

.

play. People play parti ar kinds of games 'beciuse of the.ir inability

or unwillingness -to face fe in a mature manner: the above two

contrasting notions of pia serve to illustrate that-the concept has

mensions. A single heory of play or simulation is thus likely

'to be a gross o lifi tion.

Social scientists tr

simulation to war games. Ch

was probably designed by .nob

brushing up on military strac

the terms "simulation" and "g

in literature.-2 He felt the lb

beginning of formal games ,and

ss,-An example his type Of game,

to entertain themselves.

al

Raser made the observation that

have often been used interchangebly

loving distinction should be made:

The more explicit is the operating model," that is,
the greater the extent to wh h all the seemingly-salient
variables' are formally pre-p srammed and the more it is

5' believed that the model is a Complete and accurate analogue
to some "referent" system, the'more likely it 4s that the
model will be called a aim:let-1On. On the other hand, thq-
more it relies on human participation as an intrinsIc
component in its operation, the more likely it will be'called
a game.3

4,

'Edward Berne, Garods People P ew York: Grove Press, 1964),
pp.14-15.

2James R. Raser,
1969),pp. 50-51.

19s

Simulation and Society (Easton: Allyn aad.BaCon,

16,



Buizingalsdefinition of a game includes the dimension of.

rules:

'A Voluntary activity or occupation executed within

certain fixed limits of time and place, according to
rules freely accepted but absolutely binding, having
its aim in itself and accompanied by a feeling of tensioa,

joy, and consciousness that is different from ordinary

life.'

Brody clarified the distinction between a theory-6f games

and a model far simulation:

The Theory of Games ("Games Theory") provides a means
of describing the strategic behavior of one or more actors

who have to cake choices in conflict situations (Games)
in which the payoffs (potential outcomes) are a function

of the choices made7by all parties to the conflict. The

Game Theory model is normative, in that it prescObes the

choice or combination -of choices which leads to the best

payoff under the circumstances of a given conflict

situation. The theory, moreover, poStulates a "rational"
actor who will always follow this best strategy. A
political game (or simulation) is an operating model
which represents ad attempt on the part of the 'theorist,
through the representation of an empirical:bystem to
provide himself with information about real states of.

the system...2

The above defines Game Theory "as a set.of mathapatical tools

for dealing with discrete types of conflict situations." Learning

games-and /or- simulations, in contrast, are attempts by theorists to.

fabricate operational models of physical and social systems.

Abt, a pioneer in the field-of gaming, in.writi4ng on the use

of simulation games as a strategy of instruction, distinguished three

typesof simulation games:

I. howdownwhere each player exhibits his best

.1.1ohn Huizinga,.,gomo Ludens (Boston: Beacon Press, 1950), p. 28.

qtobert Brody and.others, Simulation in International 4elations:

Development for Resear and Teaching (Englewood, California: Prentice-

Hall, 1963), pp. 211;10r

,

.



physical or mental performance without interferences

front any other player, and the results are compared.

2. strategy--in which op0Osing players interfere
with each other,

3. combination--games incorporating exchanges of
strategies preliminary to shbudowns.1

Simulation games may take any of the above forms. Abt stated
ir

that simulation games May also be classified as skill, .chance, reality,

or fantasy depending'on the game's emphasis. In games of skill, the

winner is said to-be determined by his relative capabilities. Skill

games tend to reward achievement and individual initiative, although
X'

they may have a negative value in discouraging slow learners by

revealing their deficiencies: In.gamee of chance, Abt stated that

the players' capabilities have no bearing !on the outcome, yet they

have an educational vane since they may show the limitation of effort

and ski11.2 This may have the eiiect of'humbling the over achievers.

Chance game's are said to be most popular wish slum population where a

significant number of underachievers may be found. Chance games also

. have negative effects by eifoduraginemagical thinking and passivity.

Abt said:

.

Reality games are really simulation of real world
operations. Tney-tea.ch, the- student structural rel,ationships

and exploit the student'S Craving for adult reality.3

According to Abt, these games.may'tend to snake students over impressed

8

with.the-predictability of events. Fantasy games, the last classification

'Clark-C. Abt, "Gabes Sor Learning," Simulation Games in
Learning, eds. Safane Boocock and E. 0. Schild (Beverly HillA,

California: Sage Publications, Inc., 1968), pp. 67-68: '

2Ibid.

3Ibid.,p. 69.

18
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used by Abt, included activitterlike dancing and skiing; these may

give emotional uplift and stimulate the imagination,1

boococ.and Schild suggested that learning games fortesching

purposes have gone through three distinct periods of developoent.2

During the first period (1959 to 1963), social scientists discovered

gaming as an innovative experience for the classroom. May games

were designed and field tested but little evidence was produced to

support optimistic claims for the technique. The second period (1963

to 1965) was. characterized by researchers attempting to conduct

controlled experice4s. The period was "generally inconclusive and a

. sobering experience for researchers."3 It appeared that contemporary

games had many flaws and were not a panacea for education.. These '

scientists also reported that mgasurement tools were inadequate. to

TWo somewhat-conflicting general attitudes developed. One

gauge the true impact oCgames.

expressed by Thorelli and Graves felt games did teach, and 'work with

such gaMes should be continued.
4

The other feeling, stated by

Cherryhoimes, recommended a retreat from the original hypothesis that

gamei could teach better thin conventional materials. He saw the

'Clark C. Abt, "Games for Learning," Simulation Games in Learning,
eds. Sardne Boocock and E. O. Schild (Beverly Hills, California: Sage
Publications, Inc., 1968), p.-77.

2
Serene Boocock and E. O. Schild, "The Future'of Simulation

Games," Simulation Games in Learning, eds. Serene Boocock and E. 0. Schild
(Beverly Hills, California; Sage Publications, Inc., 1963), pp. 255-68.

3lbid.

4Harold B. Thorelli and Robert L. Graves,-International
Operations Simulation (New York: -Ftie Pressv'1964), pp. 105.06.
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technique as more of a motivational devide for changing attitudes.
1

The third and present period began in.1965. During this period,

games have been field tested ina wide variety of educational settings

and a pool of data concerning learning effects has been gathered.

Snyder indicated than the present trend within the contemporary

simulation move pent the application of.a variety of-experimental

techniques in 'the use o games.2 He stated a need to:

1. Use human subjeCts,under quasi laboratory conditions
to create replicas of complete- organizations, systems, and

social processes.

2. Use human subjects in non laboratory but contrived
"natural" settings for the purposes, listed under number one.

3. Use machines to experimentally simulate mental and
social processes, as well as social. systems.

Further study okthe literature reveali that between 1947

and 1959 experimental techniques using simulation games were confined

Largely to limited areas of indivieual behavior. The difficulties

associated with thiliype of experimentation were thoroughly explored

by Campbell and Stanley.
4 During the last five or six years, according

A.
to Cohen, these techniques have been included in stud) of business,

P-1;

' 'Cleo Cherryhdlmell"Some Current Research on Effectiveness

of Educational Simulation: Implication for Alternative strategies,"
American Behavioral Scientist, X (September, 1966), 4-7.

2Richard C. Snyder, "Some Perspectives -on the Use of Experimental
Techniques in the Study of International Relations," Simulations in'
International Relations: Develoomeats fdr Research and Teaching, eds.
H. Guetzkow and others (Englewood Cliffs, N. J.: Prentice -H41, Inc.,
1963), p. 3.

3 Ibid., pp. 4-5.

4Donald T. Campbell and Julius C. Stanley, "Experim tal-and
Quasi-Experimental Designs for Research on Teaching," Metho s of Research
-and Teaching, ed. N. L. Gage (Chicago: Rand' McNally and Co. 1963), /

pp. 171-246.
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decision making, bargaining; diplomatic gimes, and an machine systems.'

Cohen pointed oat that:

Political lciencl, is witnessing a burgeoning interest
in techniques 0-#Mitical simulation, or political gaming,
with the purpose of bringing problems of the political world
closer to the experience\of individual students, scholars, or
practitioners; and for te purpose of overcoming the limitations
that historical reality - -especially in ihe international field
a-impose on the scientific method. The forms of the simulations
that are being employed are varied: e.g., 'there are attempts
to replicate particular situations by having teams of students
play the parts of decision-makers in fictitious nations; there
are attempts to simulate international reality by the device
of computer techniques; there are "reality" games in which
players take the parts of real -life.decision-makers in particular
countries, working their way through realistic problems as
they are introduced.2

Educational applications using simulation games as a teaching

technique may still be 4re potential than actual. During the past

fifteen years, too many examples of actual simulation were related to

ctivities associated with the military, business, and industrial complex.

thin the past eight or nine years, however, some movement has been

to introduce simulation to the social sciences.

"Like a variety of other research techniques, simulation...DI

mer ly a tool, and only one of many teaching methods available to the

loci -1 scientist."3

According to Nesbitt, the greatest strength for games of

simuIa on lies in their effectiveness in advancing student interest

1 rnard C. Cohen, "Political Gaming in the Classroom," Journal
of Polititor, XXIV (May, 1962), 367.

**.

2lbid., p. 368. /'

3Richard.E.-Dawson, "Simulation in Social Sciences," Simulation
in Social Sciences, ed., H. Guetzkow (Englewood Cliffs, N. J.: Prentice-
Hall, Inc.1,1962), pp. 1-15.
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and involvement.' A.second advantage-of games is related to the

psychology of human relations in the classroom. The dual role of the

teacher as teacher and judge is a formidable obstacle to learning. The

judicial activities of the teacher can arouse resentment and hostility

among students. Games overcome this problem by being self-judging.

since the outcome decides the winner and indicates satisfactory

performances.' The teacher thereby escapes the role of Judge. Thus;

one source of classroom hostility could disappear.2

The immediacy of feedback of students is a third advantage for

simulation. In most other educational media, the student has difficulty

gauging his performance and identifying his errors. Games not-only

generate feedback on unsatisfactory performances quickly, but also

provide irnediate reinforcement to those adopting correct strategies.

In all cases, students are forced, to recognize the consequences Of

their previout actions.3

The faCt that eventual success in games is dependent upon

effective plarproyidlar a fourth advantage. ,Studentsetlearly must-

learn to distinguish /*long available relationships, strategies, decisions,

and outcomes. They develop skills at b aining, negotiation;

compromise. The necessity for making decisions tin4er condit.ions,,of.

uncertainty leads,students to d6i16; strategies' which take: accoUie of
-

risk and probabilitiese these are skills which are diffjcUlt-td develop

'William A. Ndbitt, Sigutation Games for, the Social Studies
Classroom (New York: Foreign Policy Association, a971); pp. 118 -22.

2Ibid., pp. 118-1.9.
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by use of other media.1

A-fifth advantage lies in the student's heightened sense of

being able to understand the world about him. In simulation students'

feel themselves as causes of events and not merely passive spectators.

In a study of social organizations, Melvin Seeman noted that "the ability

to learn and ketain knowledge related to the individual's future

depends upon his feelings of efficacy."2

The temporal. dimension of education highlights a sixth advantage.

Most teaching is directed towards a distant and happy future, a future

which is so far removed from most students that it has little direct

relevance. Simulation games bring either the future or the past into

the present,.allowingthe student.to play roles and enter into situations

that he otherwise only glimpses. .To succeed in the game, he must abide

.

by the rules and survive che moves o other pLayitz's.
-

The interaction

, , ,
, .

with other prayers, ,the game rule and ihviraument, and the Player .

,,..

objectives all-contribute to the'student's'agqiiiiition,of.society's

values. In this way games may contribute to the socialization of the

student.3
a°

It is no Wonder., then, that. social studies teachers,
have beCome increasingly interested in the possibilities
Of simulated games; for they seem not only.to involve the
studedi,and.ta absorb' his interest but-also help him to..
'learn better thad 0 other methads.4 '-_1 . .00

V

Whiter dronkite; in the CBS television program "The Remarkable

1William A. Nesbitt, Sikliatilon'Games for the Social Studies
ClaSsroom (Newlorkt Foreign Policy Association, 1971), pp. 120-21.

2tbIci.

'2 3Thid: p.. 1221''

41144:4'
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. .

SchoolhoUse," 'summed up_the proMise of simulation gaMes when he said,

:
.

. .

.'. -
"By participating, by playing a game, an otherwise dull subject becomes

fascinating and unforgettable to the.students."1'-
.-.

0

SIMULATION,GAMES: A RATIONALE FOR
L4PROVING'STUDENT ATTITUDES'
TOWARD THE SOCIAL STUDIES

J . . .

.

- The need for high.school'atudents toatquire greater interest-
.

in 4nd more positive attitudes toward the study of Locial studies is

r 1
a 190sic premise under which simulation games are being advanced as a ---

viable teaching technique.

Teachers and researche'rs know that student- interest is .
a major factor, in the learning pinceis. -..TerOme Brunet hose
book,. The Process-of "Eddcation, has- had such a great impact on

education-methods gin social studies as well as other disciplines-
since publication in 196q, now admits students -interest was

. taken for granted. Student interest.is,trueial i4 the learning
process, at least. in ice present institlitional-structUre.
Thorpe says, "student interest cannot be seriously considered
'is'an end in itself." True, but it is the strongest proven
argument for simulation games -aid may be the. determining
factor in the minds of many teachers;2

.

-Several itudiei Suggest that student'attitudei relating to,.
: ,P,

tfie study of social studies are often not favorable. What may be 11.(

commonly held attitude toward the subject was illustrated lzy Patterson

yhen he wrote that "students characteristically regard sot ialstudlia

as a crashing bore. ° Patterson': attercion is supported by a number-

1Wi1liam'A. Nesbitt, Simulation Games for the Social Studies
Classroom(New York: Foreign ociatiorW7PolicyAss

?James R. User, Simulation and Society (Bnsionr AllyC'd
- -

,
.

Bacon, 1969),o. 28.
.

.

. 3FrankLia Patterson, "Social Science and theNew Curriculum ,"
Revolution in Teaching: New Theory, Technology and Curricula, eds.

Ilfred'de Oraziaand.David,A. $ohn'(I4ew York:,flaotomi Books, 1964),
p. 289. - ,

,
.

' , r
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of earlier studies indertaken atboth the elementary and secondary levels

by Harper,' Outland and Jones,2 and Chase.3

More recently, Mark Krug-indicated that a-numbeiof studies

reported students placing history at or near the bottom of their

preferences.4 Krug cited a study conducted by three his pry professors

from the University-of Indiana who, in carrying out their research -,
-

on the status of the teaching of history, interviewed over thirteen

hundred high school history teachers in Indiana, spoke with a large

number'of students, and visited many classrooms across the state.5

"They discovered," wrote Krug, "widespread apathy and. even hostility

toward American History as taught on the high school level."6 Krug

suggested that both .students and teachers found the subject boring,
,

partlbecause history as taught in many'high schools, ores simply

a process calling for memorization.of facts and datgs.

Gross and Badger suggested that student complaints concerning

social studies stemmot from the content-of the coursebut-from the-

.

'Charles A. Harper, ';Why Do-Chtldren Dislike History?"

Social Education, .1.(October 1937); 4344.
.

. . . .

. . .

2George E. Outland and Louii T.-Jones, rIligh-Sch?ol Pupils
Evaluate the Social Studies," The SchoolNReview, XLVII,I (October,

1940), 592-99. . 7. .

.

, -1

3W. Linwood Chase, "Subject Preferences of Fifth 'Grade Children,"

The Elementary School Journal, L (December, 1949)i 89-92.

-
"Mark W Krug; Histo and the Social Sciences:. New Approaches

to the Teaching of the Social Studies Wal nom, sachusets:
Blaisdell Pullishing Co., 1967), pp. 170-73.

5Ibid.

6Ibid.
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ways in which the material is organized and presented.' This was

supported by a 1965 Syracuse 4.:hiliersity study by John Kene. 2 He

found that the attitudes of 671 selected high school seniors toward

the social sciences was quite unfavorable. To determine the students'

attitude toward, the social sciences, Kenyon gathered. attitude statements

frOm a wide variety of materials in which the.social sciences was

,

either criticized or lauded., A group of six judges:(following L.

Thurstone's equal appearing interval technique) divided the statements

into two categories: favorable and unfavorable. A LikIrttype attitUde

measuring instrument was then constructed using eighty of the best

1
items. Data obtained-indicated a low pupil.interest level.

Few studies have attempted to iuvestfgate the influence of

instruconal techniques as a-means of fostering morp favorable attitudet
.

toward the tocial studies. Moore and Syng used a questibnaaire on

which students could record their prtferences, suggestions, and,

criticisms.3 They attempted to determiote student reaction using

primary sourct materials as opposed to the more traditions). approach.\. .

, The stu\dents overwhelmingly fNored the new source materials

and methodolog* to the more traditional presentation;, -371 students ,

\ ,

c-'
.

reported they enjoyed reading documents in their original form, while

only 50 repliedin the negative. Outof 397 students, 352 indicatedii.4. .
.1.; j S

,

...'
.

ARichardiE. Gross and Miriam V. Badger, "Social-Studies," ...-
.

Entyclopediazd'Ed cational Research, ed..Chester W. Harris (31d ed.; -

New York: Mac ill Co., 1960)) P. 1305. ,

.t

..
.

.
.

. ,
.

2John G. 'Kenyon, "Attitudes Toward and Knowledge olafie Soc141,,
Sciences Held by Certain High School Seniors" (unpublished Doctoral
disSartation, Syracuse University, 1965), pp. 22-24. .,

4,

.

3John E. Moore, Jr., and S. A. -Syne, "EST and the Social' diesi
A Progress Report," The Social Studies,,LIX (April, 1968), 50,52',--
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their preferenc to.work with this kindiof material in the futuree

rather than reve\% to a more tradition* mode of presentation:

Kavett also found a, high leveUlf student interest using a
.

similar technique.) He evaluated tIne unit of a social studies curric.

ulum, prepared by iduCation Services Incorporated, in terms of reading

ability, pupil interest, and pupil questions and activities. Parallel

segments of a small Sample Of 'conventional texts were made more reidable,

(that is, they were written at a less difficult reading level); they

were found to be much less interestingcto the students.

The notion that attitudes of students toward a subject could

be.chingedwas-also supportedlly Williamson.2 He compared an in-depth

approach'(characteriz by the study of fewer topics and the use of

primary source material) with-a more conventional in-breadth approach

(deffned as a traditional survey approaCh with emphasis on coverage

of all events and periods) to the teaching -of American History to

high school students. As measured by Remmer's "Test of Attitude Toward

Any School Subject,"Filliamscin hypothesized that in-depth approach
4

would' produce greater mean gain scores of the students' attitude toward

history than the in-breadth approach..His findings shoed'.that the

students using an in-depth approach had a more positive attitude toward

the.subject-than those using the in-breadth approach. Theie'were,

however, no sigpificint:differenhes between groups with respect to

content learned.Or problem solving ahilii7 ahquired.
S -'t

c

1 /

1Hyman Kavett, "An Analysis of a Junior High Sch 1 Sbcial.Studies

Unit According to Selected Criteriao" Dissertation Abstr ts, XXVII
(Jude, 1967), 4044A. , - ,

2James L. Williamson,' "The, Effectiveness.of'Two Approaches to
the Teaching,of High School rican History," Dissertation Abstracts,
XXVII (March, 1967) 2961A. .

2 7 I
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The several studies reported below suggest additidnal ways'

in which investigators have attempted to measure student attitudes.

Dawson examined the attitudinal changes of students in his ,-

11co/ ge economics classes.' From 1960 to 1963, a questionnaire was

Oven to each of his classes in an attempt to determine the change

in the atrlitude of his students toward organized labor. .The students

were to mark "iympathetic"af they-considered union
(

aims and activities

generally favorable, "unsympathetic" if they were unfavorable to union

aims and activities, and "Iteutral" or "no opiiion" ff tftis represented
'........-

their attitude.attitude. Theinstrutent was adMinistered at the -begiiining

and again at the end of each semester's course. The attitude deter-

mined prior to the course indicated that the majority of.the students

were "unsympathetic",to union aims and activities. Results obtained

at the end of the course revealed.no significant change in the attitude

of students towards organized labor.

Levin used a questi?6naire to determine the effects of class

size on retention, grades, absence, dropout, and atritude.2 he

changes in class size produced no dramatic changes except for a small

but significant increase in interestsin the subject matter.

The interview method was employed by Schnepf in her attempts

to compare the attitudes of black and white children toward police,

law, and freedom. Aesults indicated.that the black children exhibited

a more'didParaging attitud4 toward police, law, and freedom than did

'George C. Dawson, "Changing Students Attitudes," ImproVing,
College and University Teactiin &, XIV (Summer, 1966), 42-44.

2Harry'M. Levin, "Differences in Outcomes Between Large and
Small Classes in Western-Civilization and Economics," Dissertation
Abstracts, XXVIII"(Noiember, 1967), 1708A.,
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the white children."

Poulous used a five point scale in recording the attitudesof

black members of parent-taCher organizations toward pictures of-blick

personalities and hypothetical events to be included in junior high

school social studies textbooks:2 These members had -been very critical

of the textboOks that were in use. The respondents- viewed pictures

and recorded their attitudes on a five point scale from "strongly approve"

t9 "strongly disapprove." The results showed strong approval for a

majority of the materials to be included in the new textbooks.

Iwould appear from several of the studies cited that changes.

in student interest and attitudes might better be realized by employing

teaehing'strategies offering a greater variety.of options.

USE OF SIMULATION GAMES
LN-TH4 CLASSROM4.

Simulation games have ,been used to teach a variety of groups:,

elementary and senior school students, business management personnel,

and army officers. Howeveil information is still limited concerning

their effectiveness as a technique for teaching.Although as many as

fifty studies have attempted to investigate the impactof simulation

gamesthe studies vary enormously in quality, scope, design, and

findings. - .

"Virginia Schnepf, "A Study of Political Socialization in a
Subculture: Negro Children's KnoWledge of,and Attitudes Toward the
Police, Law, and Freedom," Dissertation Abstracts, XXVII 4January, 1967),
'2616A. .

. f-.7 . .

.
.

2NiCholis Poulous,' '!Negro Attitudes 'toward Pi4ures for Junior
High School Sbalal Studies Textbooks," Dissertation Abstracts, XXVII
(August; 1966), 332A133A.

4
.

, .
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Same researchers have enthusiastically endorsed the use of

simulation games. Lee,, for example, said that simulation is:

an ideal methodfor modernizing the social s udies

curriculum in secondary schools. Simulation gam can

be one of the foundations for a truly vitalized ucational

system, and. . .this technique given the right co ditions
can make a profound contribution to the growth
development of our yong people so that they can better

prepared for life in the modern world.'
. " 4

Wentworth was more cautious in his support of simulation

Although the exercises. . .are an extremely useful,
and interesting part of a teaching-learning experience,
they are_not effective without other curriculum sup rt,

i.e., other materials, other activities, other medi

and a well prepared teacher. Preliminary evaluatio

tram teacher-users indicate that the best exercises
provide the most effective teaching- learning experi ce

v-hen used as part -of a total curriculum-pien.2

It would appear that most research studies seem agree

that more study is needed before definite conclusions can e reached.

Lee believed that too many studies have focused on factual earning.

Simulation games, in effect, have been assessed up
,now primarily' in terms of criteria more appropriate to
traditional classroom techniques. As the main objectiv
for using simulation.games presumably is nor, to teach o y

.facts, but to. go beyond this ...to develop insights, (lance ts,

awareness and skills of a kind ordinarily not possible w th
traditional,methods--means that the potentially unique
contributimi of the game technique to education has not

been appropriately tested,3

,.'Robert S. Lee, "The InterNation Simulation as a Le ing

Experience" (unpublished Doctoral dissertation, IBM's System search

Institute, 1970), pp. 93-94.

2Donald R. lewisrand Divid Wentworth, Games and Simul tions

for Teachin Economics (New York: Joint Council on Economic 4uca4on,
1971), p. 8. '

3Robert S. Lee, "The Inter-Nation Simulation as Leaping
Experience" (unpublished Doctoral dissertation, I?24ts System Research

Institute, 1970),.p. 16.

ao
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.Simulation games seem to. have had their greatest impact in -

the area oraffective learning. Researchers have reported positive

student responses after participating in a simulation pace.

Studies, however, reflect but brief treatment, in many cases

'lasting one or 'two days:

If we are to get reliable information on student-interest,
it is obvious that researchers will have to commit themselves
to intensive,Jong range research projects.' `

Thorpe agreed:

If si:pulation can be perfected through more careful

design and expert administration, the technique might
prove a very important one for the schools. What is
needed now is a more critical analysis of games, a more
serious effort, a sound design based on clearly formulated
behavioral objectives, soundly devised research designs,
and more thought giyen to strategies of administration
and "debriefing." Siimlation can achieve manx of the
promises for it if these steps are now taken.'

Studies surveyed were based on simulation games created by

the experimenters. Doctoral research studies, administered by

,experimenters who have,no vested interests in simulation, are limited.

Simulation games must also be turned over to "average"teachers, who

would be teaching them If and when they were adopted on a broad scale.
3

We cannot blame teachers who havp become overzealous
devotees; they knot that simulation motivates, involves
the kids, and they have no certain evidence that might
bring -them to question what threatens to become a new
miacea.4

. 'Donald R. Lewis and David Wentworth, Games and'Simulations
for Teaching Economics (sew York: Joint Council on Edononiic Education,
1971), p. 8.

2Gerald Thorpe, "A Brief Survey of Research in.Learning
Through the Use of Simulation Games," High School Journal, LV

3Ibid., p. 466.

4Ibid., p. 467.
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There.is a laei-of rigorous and advanced educational research

22

studies pertaining to simulation games. The following studies, however,
i'

are of particular'importance to this study. . _ _-
-----

-,.. 4 Cherryholmes indicated that, although ar.t4-tgaGa Changes

do seem to occur as a result of simulation razes,'tre--extent of

change is not clear.1 At Lawrence, pasat4-Cherrxbalmet-usee'

simulation games in an attempt to show".. ;. .that the over-all

structure of international relations was more likely to emerge and

that a greater variety of tents would be available for class

disculaions."2 During a six week unit in international relations

at a high school is Lawrence, Kansas, students acted,as head of state

for a number of hypothetical nations.

Cherryholmes analyzed student motivation and attitudes prior

to and after the study unit. His findings indicated that students do

acquire realistic attitudes toward international relations as a result

of simulation. Changes in attitudes were more significant in cases

where students had idealistic views of international relations.

Cherryholmes Concluded that:

. . .Present research has not been able to establish'
the effect of simulation:upon factual learning. .however,
simulation does arouse keen student interest and apparently ,

tends to produce aagmatic set of attitudes toward
international relations.3

Andersen, Hermann, Robinson, and Snyder compared Inter-Nation

'Cleo Cherryholmes, "Develcipments in Simulation's of
International Relatiops in High School Teaching," Phi Delta Kadzan,
XLVI (January, 1965)0, 227-31.'

2Ibid., p. 230. ,

3Ibid., p. 232.
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simulation, with case studies in teaching three upper-class undergraduate

courses at Northwestern University in 1962-63.1 All students met

together for two one -hour lectures each week; half then attended a

simulation section and the other half attended a case study section.

The assignments of students to sections were made during the first

week of courses on the bisis of grade point average, intelligence,

and certain personalliq data.

The researchers fouhd that the results of the two Methods

were not significantly different, and simulation was not uniformly

superior to the case studies as a supplementary teaching activity.

Nevertheless, in their conclusion, the authors did point to two

iltportant findings in their data:

. . .behavioral measures of interest revealed
simulation to be,more involving and interesting than
case studies, and simulation offers much more student.
to -sthdent feedback than do case discussion sections.2

Cordtz evaluated a simulation game used in a graduate coarse

in American studies.3 Based on a 4uestionnaire issued by the

. instructor, he found that the students in the experimental class

expressed higher preference for the course. The students felt

that active involvement in simulation offered opportunities for

applying and testing knowledge gained from previous reading and

4

. 'llee R. Anilerden and others, "A Comparison of Simulation,
,t--

Cast .Studie4.4A-grahtem'Fapers in Teaching.Decisioh-Making"
. lEvanston,,illino4p liepaktpaent of Political Science, Northwestern

Urtiver*ItypV60:-'(gimedgriphed.)
. ..-e., .

. -,.. .4 .

e 1- .Ibid4 --.

/4_., t

- .. .:-: /1 414,0,.'41erdt "A Simulation Methodology of Instruction in
-. -1..,iw ... -_

. . $
, *

..
1 a..". ,.a ...a

,,;i:Cdllege.Couree.of Ameritaft Studles".(unpuklished Doctoral dissertation,

, , meted-Stittes:In*e rnatiori*1 University, 1969)2 PP. 205.208.
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-experience. Lloyd used this sage form of data-collection in his
,

attempt to mersure the effect of simulation on attitudes of college

stUdents.1: 'His_ study produced'no conclusive results.

'Livingston conducted a simulation study to determine student

attitudes toward the pooil.2 He developed a pre- and post- questionnaire;

' to measure attitude change. More favorable attitudes toward the poor

were expressed after simulation. There was also a significant increase

in student interest toward the subject of poverty.

Livingston also conducted a series of experiments to.test the

hypothesis that simulation would motivate students to learn subject

matter slice learning by acting serves as an'effective method of

. orgadizing content.3 Within each class, students of the same sax were

paired-on reading ability; ne member of each pair was .then assigned at

random to an experimental group.

The experimental group played the game Trade and Develop. The

control group used the textbook method of instruction. Both the control

and.experimental groups answered brief questionnaires intended 'to

measure the extent of motivation and the degree'of information learned.

The results showed no significant difference between the two groups,

in either motivation or learning. -

. Livingston"conducted two other studies to, investigate the effects

',James W. Lloyd, "Role Playing, Collective Bargaining and the
Measurement of Attitude Change," .The Journal of Economic Education,
1 (1970), 104-10.

2Samuel A. Livingston, Simulation Games and Attitude Change's:

Attitudes Toward the Poor (Baltimore: The Center.for thi.Study of.
Social Orgafiization of Schools, Jotn Hopkins University, 19704

pp. 45-47.

3mtd.

3
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of the game pemocracy on the political attitudes of junior high school

students.' In one study, 47 students were measured before and after

the game. In a second study, 209 students were randomly assigned to

an experimental group, employing simulation. In each study, the students

played the game for 45-minute class periods. 'The games produced marked

increases in the students* acceptance of the practice of "log-rolling"

by Ingressmen and increased the students* feelings toward the efficacy

of politics. The games did not increase student interest in politics

or the legislative process.

'Hart used a semantic.differential.attitude scale to test for

differences in the polarization of attitudes of college students in

science after they had participated in a simulation

(experimental) or a lecture (control) course in political science.2

He found no significant difference between groups in degree of

polarization of attitudes. Clark evaluated students* reactions to a

simulated national political qpnvention.3 ge reported positive

reactions to the experience, kut no statistical analysis was

described. Wentworth used a semantic differential to measure the

attitudes of students toward economics and the instructional process.

No relationship vas found between participation, in the learning game,

'Samuel A. Livingston, "-Effects of a,Legislative Simulation
Game on golitical Attitudes of.Junior High School Students,"-,
Simulation and Games, III (1972), 41-51.

2William K. Hatt, "An Analysis of the Usefulness of Si elation
Games in Affecting Attitudinal Changes andSkill-Type Learning".
(unpublished.Ductoral dissertation, United States International
Univerpity, 1969), pp. 180-84.

A . _

3Wentworth A. Clarke, "A.Research Notecon Simulation in the
Social Studies,'; Simulation and Games, I (1970), 203-10.

/

35



Marketplace, and student ratings of economics, or the tistructional

process;f

- Two studies used the "Moods Adjective Checklist.P.to measure

attitudes and attitude change. Boags attempted tomeature change in

selected affective factors when students participated in a simulation

game.2 He placed' graduate students, majorint In social work, into

'one of two settings; one competitive and the other-cooperative, -He'

found greater positive change in the affective orientation' of students"

in the cooperitive setting than the competitive one. Stahl tzled'to

determine how the mode of presentation affected'student affective

reactions to the resolution of simulated problems.1 found visual

media more effective in influencingTositive Attitude change in students

than simulation using little or no visual media.

Vogel found that 6th grade students participating in a.game

,entitled City Council, displayed signiffcantlylmore positive attitudes

about the role politician's play to effect change when compared to'

students who learned about city council work in a class using

conventional strategy of instruction.'

1. Donald R. Wentworth, "The Effectiveness of a Learning Game for
Teaching Introductory EconoRtcs"in Selected TwO-Year Colleges" (unpub-
lished Doctoral dissertation, University of Minnesota, 1972), pp. 80-83.

2Wilfred A. Boags, "A. Comparison of Affective Reaction'and
Cognitive Learning of Participants in a Simulation Game Experience!.
(unpublished Doctoral dissertation, Syracbse University, 1970), pp. 31-35.

'3Alfred F. Stahl, "Mode ot Presentation and Subjects' Affective
Reactions tp the Resolution of Simulated Problems," Simulation and Games,
I (1970), 263-79:

4Robilh,W. Vogel, "The Effect of a Simulation Game on the
Attitudes of Political Efficacy of Sixth-Grade Students" (unpublished
Master's thesis, University of Alberta, 1970), PP. 30-33.



De Toth investigated the impact of a simulition game dealing

with problems.' He developed atest'to measure attitude change.

.

The results of his study suggested that there was a positive change

toward toltrance and Acceptance of dffferencES on the part of students

who participated in the -tame.

Corbin conducted a study evaluating a simulation game about

Southeast Asia and found it had little effect on the attitudes of'ninth

grade students toward pcilitical, social, and economic prOblems.2

contrast to this study was one conductedby Boocock sift tested the

effects of a computer election game'on student interest and learning0

She found that the exercise had no significant impact on the learning

of factual materials by students. However, students' attitudes toward

politicians and political roles in society were altered in a positive

direction.

Baker studied the performance of students in a history course.4

He found the experimental group participating in a simulation game

performed better on'content tests than aid-the control group, but

his study appears to contain considerable'biasi The researcher

'Paul De Koch, "Simulation and Changes in Racial Attitudes,"
Social Education, XXXIII (April, 1969), 181783.

2William S. Corbin, "The Effects of a Simulation Game about
S.-E. Asia on Political, Economic, and Social.Attitudes'of Ninth Grade,
Students" (unpublished Doctoral dissertation, The University of Rochester,
1971), pp. 162 -64.

3Sarane S. Boocock, ".The Eflects of Games with Simulated
Environments Upon Student Learning" (unpublished Doctoral dissertation,
John Hopkins University, 1966), pp. 95-99.

4Eugene H4-.Baker, "A Comparative Study of Textbooks and
Simulation Approaches in Teaching Junior High School American Hi tory"
(unpublished Doctoral dissertation, Northwestern University, 19 ),

'pp. 71-73.

37



taught both the control and
expe.,-

rfmental siotips himself, develoTi

.
the measuring instrument, and used as exercise which was not

representative ofthe methodology usually employed in-simulation

playing; The students were involve:d ins long -term role-playing

situation rather than an'actual game or simulation.

Stadsklev ran-an experiMent similar:in research design to

\the study conducted by Baker. Stadsklevta analysis found no
.,

,. significant differences in cognitiVi gains between students in the tE

control and treatment groups. Although this study was not an attempt

to replicate the Baker study, it was similar in design, operation,

implementation, and duration. The'findings suggegt the results of.

the Baker study be viewed with caution.

An imaginative and complicated study:by Boocock utilized s

- research design with greater controls than the previbusly mentioned

studies.2 .She usedlcommeiciaIly available games, determined the

reliability and validity of the measuring instruments, and provtded

a control group-experimental group comparison. Boocock collec'ed

data from experiments with seven different games using hir own'tests

of student learning. The experiment was conducted 44ring.a 4-H

.convention using the students attending the convention as the

population for study. Participant responses to pre- and post-tests

ofclearning were compared,aud.Boocock concluded that the study

"Ralph A. Stadskley, "A Comparative Study of Simulatioh Gaming
andLecture-Discussion Method" (unpublished Master's-thesis, University
of Minnesota, 1969), pp. 43-44.

2Sarane S. Boocock, "The Effect of Games with SiMulated
Environments Upon Student Learning" (unpublished Doctoral dissertation,
John Hopkins University, 1966),pp. 183787.
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ptovided sapiricil evidence for ,four general types of positive learning:

.

(l .inducement to student motivation,snd learning; (2) vicarious

experience; (3) Intellectual learning; and (4) changes in student'

attitudes.

Several' studies tried to be qUite specific in testing

studfnt cognitive learning. ysing riultiple -choice tests fo content

"IlAderstanding, Garvey and Seiler compared the factual and conceptual

knowledge high school students learned by, playing Inter- Nation

Simulation.as opposed to conventional lecture ditcussidn techniques.
1

Targ used'elementary students with a modified version of Inter-Nation

Simulation.
2

Both studies reported Significant differences in student

learning between the experimental and control groups.

5oagst
3

Hart,
4
and Newfield

5,
ran studies at the collegiate

(./

level using simulation exercises, in avariety of courses,. Each study

used non-standardized testing instruments to measure 'student learning.

1 Dale,M. Garvey and William H.' Seiler, "A' Study of Effectiveness

of Different Methods of Teaching International Relations to High School
Students%Vinal Report,.Cooperative Research Project NO. 5 -270,
Northwestern University, 1966), pp. 20.21. (Mimeographed.)

2Herbert R. Targ, "Impact of ap Elementary School Inter .Nation -",

Simulation on Developing Orientations ;6:International Politics"
(unpublished Doctoral dissertation, Northwestern University, 1967),

pp. 41.63. ,

.

3
Willism Ac Boags,. "A Comparison ofAffective Reactions and

Cognitive Learning of Participants ina Simulation dame-EXperience"
(unpublished Doctoral'dissertation? Syracuse University, 1970), p. 42.

4William K. Hart, "An Analysis of the Usefulness of Simulation
.Gemes in Affecting Attitudinal Changes and Skill-Type Learning"
(unpublished DoctoFa dissertation, United States International
University,1969) p. 65.

Joseph Ne field, "A0 Application of Gaming to Curricufum
Instruction" ( p blished Doctoral disiertation, University of New

Mexico, 19 )-; p 70-71.,
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The results demonstrated no signific- ant differences in student cognitive

performance, but there was an increase in interest.

_Chartler used the game Generation Gap with under-graduate

students- in an introductory speech class to investigate the opgmitize

_impact of combining a simulation game With what 'the author described

as "instrumented discussion." He found no diffittnces between. the..

level of cognitive learning.in the experimental and control groups.

Thompson conducted a study on the effect-of computer gaming'

on studeht performance in junior college economics courses.2 He found

no significant results on student cognitive performance.

Emery and Enger found that a computer game used to help teach

introductory economics vas significantly related to student achievement

and interests.3 The results indicated an improvement in student cognitive

;performance as well as increased student interest in the conrse.

The efficiency of using a computer gape to teach was also

in tigatea-by Wing.4 Although he found that using computer gaming

techniques did not increase the cognitive learning of sixth grade

studentst.he did find that students in the, experimental group (using the

, e

10.

1Mark R. Chartier, "Learning Effect: Discussion,"

Simulation and Games, III (September, 1972), 203-

2Frank A. Thompson, "Gaming via Computer Similation TeChniques

ior Junior College Economic Education" (Riverside, California: Final.
'Report N.D.E.A. Title Ill -B, Project NO. 212-84060 J, Riverside City

College), pp. 38-34. (Mimeographed.) "

3Edward D. Emery and Thomes.P. Enger, "ComPutei Gaming and
Learning in an Introductory EconomicsCCurse," Journal of Economic
Education,.III (April, 1472), 7785. .

4gobert L. Wing, "Ts

Sixth Graders," The American

31-33.

7

"COthputer-based Economics Gimes for
Behavioral Scientist, X (January, 1966),
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computer) attained approximately the *memo* f kerntug' in half '

..--

*the time needed to teach that idformati:on by 67 ntionkl classroom

instruction.

'Anderso4 connected a- study comparing the performer* of -a

------...

.
high school class in consumer economies taught with simulation with

.

--4-"thit of another class -sing.lecture-discdssion teaching techniques.1

He found no'significant differences in. knowledge between the two siouis.

From thelostudies-aed, it seems fair to assume that studenti

participatios in a simulation game enjoyed such exercises more than

conventionalciassroom activities. /The repoited.studies did not sustain

any oth dvantage for simulation games over alternative teaching

techniques or media.
V

The research' viewed in this chapter first traced_the evolution,

of-siMulation games. Abt, a pioneer in the field of simulation,.

distinguished three types of simulation games is a strategy for,"-

I
---

instructise showdo%on, strategy, and combinatiodir It
.--
was shown that

-,..
.

simulation games oould" take any of .theife forces.

4101." Boococic and Schild suggested that simulation games have gone

Vic

. .. ,
.

through three distinct phases of developMent. *iring the first phase

.
X1959 to 1963), social scientists discovered simulation samis as an

N....'
- . , . . ,,

innovative experience for the classroom. The second Om, ran from

) .
, . .

1963 to 1965, and the results obtained from controlled experiments-

1Charles R. Anderson, "The Effectiveness of a Simulation'.,
Learning Game in-Teaching Consumer tredit to Senior High SChool S;udents
in Comparison to a Conventional Approach to Instruction" (unpublished
poctoral. disseitation University of Maryland, 1969), pf 55.

41
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proved inconclusive. The poteitial for using simulation games in

teaching the social studies was greatly realized. during the third and

, present phase of-development.
. - .

The research cited supports the contention that the attitudes
-

of students toward social studies was-often not favorable. Research

findings indicated that secondary school students do not often, rank

social studies courses among their most favorite. ISeveral studies

suggested that student complaints concerning social studies stem'not

from the content of the course -but from the ways in which the material

itorganized and presented. While no conclusive evidence masoffered,

the studies cilitseegh to suggest that more favorable attitudes might

be fostered by employing teaching strategies offering a greater variety

of options.

Tht-research in this section alzo indicated that a variety of

instruments might appropriately-be used in measuring student attitudes.

A review of studies pertaining to the uae of simulation games

, in the classroom suggested that simulation games have questionable__
4

impact' on student cognitive learning when compared with othei teaching

.techniqueA, Simulation games seem to have had their kieatest impact in

. the area of affective learning. Most researchers have reported positive

Student response after participating in simulation games.

The research on simulation as a teaching strategy appears

p11omising, but most of the studies cannot be generalized beyond the

actull

. - 4

, 0
situations investigated. In- addition, most of the simulatiOn

research cited was based on very;, short experimental treatment, ranging

from two days to as little as several hours. ,The need appears great

to.obtain substantially more data related ;o" the effects of simulatiOn

- is a .teaching technique.
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duipter III

METHOD OF THE STUDY

This chapter reviews the-purposes of a program designed to

promote the teaching of social studies and discusses the population

selected, the collection of the data, and the evaluation of the data.

PURPOSE 4F THE STUDY

Tice purposes of this study are to describe the design and

implementation of a plan to impLve,social studies.instruction using

simulation games and to detirminei whether simuLationlgames can bring

shout greater student interest and motivation for secondary students

of varying abilities.,

RESCRIFTION OF THE ppiluLATIoN.

In September of 19731 one hundred students, representing
. . .

Alexander Hamilton High School's entire eleventh grade clAss.partici-

pated in a project based on the useNof selected sidtulation gamed as

method for studying requirecr topics to American Histiry. SpecificaFly,
.

five topics dealing with American government and politics were'

included. 5 Five simulation pales were used,'egtch ;elated to the five

topics. The study took Place during a twenty week imriod,from

September,' 1973, through January, 1.974.0 The one hundred students

11,

were divided into'five cladses ranging in size from sixteen to twenty-
,

five.* The population consisted of fifty-seven boys and forty-three girls.

33

43



.

DATA COLLECTION

Data were sought from a nzpber of soUrces: teachers, students,

parents, and school records.'

Suring 1972, the year -the project group was,IVICZth grade,

and during the project year itself, 1973, information vas collected

about the students' enrolled in social studies ciasses, series of

,classroomobservationi were made by the investigator to discover the

extent of participation exhib'ited.bY,the.students. In,addition, students

and teachers were asked to submit reports and answer questionnaires

. .

which referred to such it as course content,, methodology, assignments,

attitudes, .interests, and grades. Finally, selected students were
T

interviewed personally by the investigator, as vas each of the.social

studies teachers.

Classroom Observations

Claitroom obiervations made dpring the latter half of the

students' tenth year of social studies were intended to glean information
,

.

about the project-students' interests, attitudes, and degrees ofactivd

participation in classrooms using "traditional type "methodology.

Fortfive observations were Scheduled-and Completed. Each. of

the five classes was observed nine times for periods lasting a minimum

of twenty minutes. AMinimum of 120 minutes of. obseiVation is suggested

by.Armstrong as-appropriate for determining teaching - learning patterns.)

q-11144
4

1.Jenny R. AxMstrong and others, "Consistency.of Teacher Carnmuni-
.

cation: A Sampling Problem in Interaction Analysis" (paper presented at
the Annual Meeting of the American Educational;Research Association,
Chicago, Illinois, February,,1966).

.44,
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Tor purposes'of this stiody, selected categories mere used for

recording eaChObservation. (Appeadix

The methodfor.systematic observation of students'
reactions and attitudes toward a method of instruction

are still undqr investigation; and the prescribed units

for observation are soften left fairly open.I

Anecdotal notes were made-of the activities and associated

conditions observed. The latter were acpodats of situations describing

specific incidents witnessed by the obsever.21

In order to describe the classroom-atmosphere in which learning

took plAce, tie focus was on two basic elements noted by Whyte: "inter-
..

action" and flactivitiet."3 Thi first, "interaction," involved the

degree of verbal exchadge between students and teachers. The, second

element, 'activities," involved noting the type of classroom activities

in w11,ich students were engaged, classroom arrangements, and the use of .
"P.

instructional material's and teaching techniques.

Similar classroom observations took place daring the tyinty''

--

.week period "stuaents were engagedin simulation activities.

Edch 'time the students here involved.in a simulated learniag

activity, an observation was made bythe investigator or A social

studies staff member. Astandard form wasused to.iecord the obser-
.

. ,

7
.

4.
lEdmund J.-Aidon and Ned A. Flanders, The Role Of :the Teacher'

in 'the Cla sroani A Manual for Understandimm and Imorovin .Teacher

Elsdproom Behavior Minneapolis: Association foePtoductive Teaching,

1467), 33.
e.

of Stud in Children .(New York: ,Teachers

College PrZss, Teacheri.College, Co usable University, 1934), P. 51.-

WItlii!ag Foote Whyte, Man -and'Organization: Threearoblems in

puman Relations in Industry (Romewood,l11.: Richard D. Irwin, 19595,

p: 56.
,
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rations, (Appendix 3.) A total ot three hundred and two observations,

with lasting at least twenty minutes,'-was completed in the ,g1-ire classes

involved in the study.

Interview with Teachers

Each of the three teachers who had worked with the pirticipating

students during their tenth year was interviewed with questions designed

to obtain information concerning student attitudes, degrees of success,

types of teaching techniques, and nstructional materials used to

accomplish course objectives. (Appendix C.)

It has been suggested that open-pnded questions should be

followed by more pointed, quest710Ons or probis .1 -This procedure was

attempted by asking such questions as "1 most of your Stiidents.like

social studies ?" and "What evidence can you give

answer?" Answers totmore probing type questions

.
"If you were gemember of a, committee trying to improve the teaching"
of social studies, what changes, if any, smilld you recOmmend7" and

to subitantiate your

followed, such as

"Can you give
.

reasons why several of your students are either chronically
.

-
late to claSs or cut class?" ,byte stated that open-ended questions

4.4
-,

should be used in the beginning stages of an interview; he pointed out

that there can be various kinds of evaluative date drawn from an inter.:

view, beyond ,information supplied by stated answers to questions.

Thesemight include an informant's current emotional-state, his'values,

his attitudes, and his opinions'or cognitive formulation of ideas on /

1ClaiZ,e Sellti- and oth,rs,,Socialaelations,Researchli
(New York: Holt,- Rinehart,.and Winston, 2959), p..403.

46



a subject?.
4

4

Itachersiloolved in the project wextinttiviewed during and
. .

44,
.-

after the twenty week project. The leachers were asked to describe

their efforts andpdtcepilons.in behalf of the participiting students.

(Appendix D.)

ftudent Questionnaire

. A SociatStudies Student Questionnaird.was-administered to the

participating students cbirimg their tenth year. Students who were

absent had an opportunity to Complete the questionnotite upon their &-

return to school..

The questionnaire askdd ten questions. (Appendii E.) The

instrument was constructed by the researcher to obtain additional

information prior to the ttse when simulation gameswere to be

introduted. The, nature of the questions gave the students an oOpor
--

37

-

tunity.to express in a variety of Ways their feelings towards social .

studies courses and their willingness to participate in cjass activities.

Social Studies Attitude Survey

A Social Studies Attitude Suivey was administered to the

project groUp upon entering the eleventh grade in September, 1973,

and again in.Ftbruary, 1974, after completing twenty weeks of study

using simulation games. The survey consisted of forty-one questions.,

- Mbst_of the questions were taken from Reamer's test, "Attitude TOWard

114$11iM,Iliote qhyte, "Interviewing

Organization Research, eds. R N. Adams,and
The Dorsey P,rets, 1960), p. 335:

.. I
. 4

in Field Research," Human
J. J. Preiss ( }omestead,

41.
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Any Subjects!' Several questions were modified.and additional ones .

constructed by the writer. (Appendix F.) The survey was intended to

ascertain student feelings and attitudes toward the study of social

studiesbefore and after exposure to simulation games. 1

The social studies teachers with whom. students had last been

associated completed forms designed to yield' descriptive information

concerning each student.

Student Interviews-and Reactions

In efforts to encourage students to evaluate their owlfeel.irigs'

and experiences, as a result of exposure to simulation, twelity-five

students were interviewed personally after the project was completed.

(Appendix G.). The remaining stUscients:wrotA answers to questions

included in a.SociaLStudies Questionnaire.- (Appendix HO

Parents', Reactions
."

At -the concession of the twenty week project, the -parents of
e

the students were sent a questionnaire. The questions sought to elicit

their reactions to the project. (Appendix I.)

EVALUATION AND USE OF, -DATA

The data were organized so as to evaluate differences. in attituaV

,
of students toward social studies using a new type of methodology .

compared with a more traditional type.
', ''.

;°t

',. Specifically, the study attempted to'deteimine whether simulation

.."-""",°

.

1E. B. Silance az3d H. H. Remmers, "An ExperimentelGeneralited
Master Scale: A Scale to Measure Attitude Toward Any School Subject,"
Purdue Universit Studies in Hi her Education; XVI (Lafayette, Indiana:

Purdue' University Press, 1934), pp. 84-S8.
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games (1) increased student interest inand improved attitudes toward

the study of social studiis, (2) resulted in improved. social studies

grades, (3) realized specific %furse objectives pore fully, and

(4) promoted more realistic teaching techniques, student- teacher

.
relations, and student participation.

0 '

rb

To determine whether activities associated with simulated

learning activities increased student interest and improved .attitudes

toward the study of social. studies, responses to a Social Studies

Attitude Pre andPost Survey were compared, Responbes. to interviews_

and written questions by the participating students, tenth grade,

tekchert, and project teachers were also. considered.

Further clbrificationoflittitudinal damage wag ascertained

#

from the classroom observations completed during the students* tenth_
.

and eleventh years of iocialstU4ies4

The questionnaires -completed by the teachers,students,and
. . .

.

parenti assisted, the investigator in Offering impressions toward

r

learning games as a vehicle for imptoving student interest-and 'skills.
. .,

.,...,

..:'

tn the social studies ; , 1

.... .. ,,

Hid -year and final'sqcfalstbdies grades acquires in grades
.,,. .

nine and. ten by the particiiiting.stinents were gittiered. .A eampaiiaon

was then made of gains in achievement during the project year with

t 0, . .

,gains in hievemenk in prevjous yeari in order to,ascertairi if ;-
. .

simulation games resulted in improved social. studies grades...

. ' . .,

ata'obtained from project teachers and participating students
. . , .4

was analyzed to determine whether established course objectives Were
r , .,

more fully realized through simulation gapes than methodology used in

prior years.%'
. .

5.
fr
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Information concerning teaching techniques, student-teacher

relations, and student participation was included for descriptive

purposes.

CHAPTER ORGANIZATION: CROZERS IV-VI

Chapter IV describes the design and implementation of the

instructional plan-toilmprOve social studies instruction and student

performance. 'Chapter V presents and discusses the findings of the-
,

study. Summary, conclusions, and implicationstof the study are

presented in Chapter VI.

i

. . ,

.4'

4
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-Chapter iV

SJMULATION GAMES FOR TEACHING ELEVENTH GRADE

SOCIAL STUDIES: ORGANIZATION AND
METHODS OF INSTRUCTION

This chapter describes the setting, design, development,

implementation, and teacher preparation involved in a twenty week

social studies project under which simulation games 'were used as a

primary instructional tool. General-information about the 'students

is presentedas well as a description of the games used duffing the

project.

THE SETTING .

The teaching project was performed in a suburban high school

with on hundred students representing five grade.eleven classes

enrolled in thestudy of American History. No control group was used

other than the past recordi of the project group and teacher experiences

with- the same coursenot.,using simuliti9n:iemet.

ElmsfordNew York, the homi of the subject school district,

liei,about twenty miles Porth'of the New York City-line in central?

Mestchester.County, fixis residential in nature. The district's

population is about eveqly divided between.prOfessional men and womem

who commute to thecity, andresidents employed in aocif factories,

tha buildipg trades, and bpsiness concerns. The socio.economlc status

-

of the district's population of cight,thOusandranges across the

entire, middle
. :

community's adultdAverageverage eucation of the c
(



42 , .2

population (according to the 1970 Census Report of the United States

Bureau of the Census) equals less thad one year of college.

The schoorsystem is composed of two elementary schOols and

one junior -seniorhigh school, with an enrollment of approximately

'one thousand six hundred. The junior -senior ighschoolt-grades

seven through twelve, houses 750 st udents.

PROJECT STUDENTS AND- CLASS ORGANIZATION

The entire eleventh grade population of Alexander Hamilton

High School was used as the subject for this study. The study of

A
social studies in the eleventh year is a required course. Since

social studies is not a twelfth year requirement, generally not more

than 25 percent of the students select social studies as a senior

elective. (One expected outcome for using siTulation games was to

increase student interest sufficiently to enlarge the number of

students who would select social studies electives.

Students were assigned to five classes:1n numbers ranging '

o

from sixteento twenty-five. As was the school's custom, one of the .

five classes was an-honot=s class where selection was based on past

academic performances; the othei four classes were formed hetero-

geneously. The mean intelligence quotientiof the one hundred students

(Lorge-Thorndike) was 112. Analysis of diffetences between classes

'was not a factor for c onsideration, as theAstudy principally Involved

contrasting individual student 4ttitudes and peiformance prior to and'

subsequent to the project.

The classroonii 'housing_the' project students were located on

the same floor. TWo of the five classes were scheduled the first

52
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period while the other three met during, the third period. Cdnsequently,

many of the classes during the. twenty weeks were held jointly in one of

the classrooms or,in a large instructional are4>$2bire vas constant

exchange of students between rooms during the playing
,

of several games.

Since all the classrooms coniainemovabie deskS,.te.here was no

problem in arranging space suitable for playing,each game. Sufficient-
.

/
project materials were avallalfte either in eAch classroom or ea.trie

library which was located on the same floor a4 the project classrooms.

-PROJECT TEACHERS

Each of the project teachers possessed a permanent social

studies teaching certificate from the state of New York, with expe-

rience ranging three to seventeen years. Two of the four teach

held masters degrees in education. The water, Chairman of the Social'

Studies Department, taught two of the,five'crasses involved; three

other teachers taught the remaining classes. Two student teachers

were available for support functions.

Preparation of Teachers for the Project

The investigator and his associates familiarized themselves

with simulation-genie techniques prior to engaging in the project.

,They visited demos4ration-classroom projects, interviewed teachers

and; students involved in game methodology, attended workshops and semi.

ears; and studied related literature.

Months before the project began,,tly four teachers conferred

regularly to select simulatiOn games applicable to the intent of the

,projecte, Initial decisions regarding

materials,, and time requirements were

50

teaching methodology; use of

made during those,mbnths-set aside

f
f



for planning.

Much attention wan given to the problem of makinethegames

integral to the eleventh grade curriculuM. Evaluation ptooedures'were

Alscussed.as they pertained to.the project's desired outcomes. Major

concern was placed on mys in which student performance and attitudes

1

toward the Soak studies might be improved. A
`The teachers fitst played several of the games themsehies, for.

the experience and insight this might provide. Teacher understanding of

simulation games and available teaching options in the4' use was essen.
"A-01A

tial to classroom organization.'
, -

The instructor's prime responsibility in advaqping simulation

game instruction occurred during. the debriefing or evaluation Pius& of

the game, The need for posing key questions and expositions 'as neces
. .

sary if students were to gain experience in extrapolatingcOnceOts, 7

analogizing, and generalizing from the play. Questions evolved as the
?

game expe#ence progressed. These questions provided A means for

studen to find parallels ,between the games and historical events.

t.

Again, opportunities for: the classes to draw lessons from the gaMes took

place during the de6iefing sessions when the logic of "game plaim was
A

justified.

Staff Meetings

Staff meetings were held atleast Once a week during the twenty

week project., Generally considered were teaching techniques and problems
.

encountered by students as they became involved in working with

lation.games.
,

Specifically, considered were.aspecti of the followingcategories:

game adminIstratiori, class discussion, options for supplementary activ.

'51 *NJ
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. ities, and student evaluation. .

x --

1.:
.

--.'

inwstaff meetings, for e*Im ple, prowided insights that led

tIO-Imore effiifefilkiiiii:14 stuientgroupings. 'ik. able studihts
... ..

.., -.

. ,

. ....- e. .'
. .

1 4,,,,., -1 _,worked togetger at times;'on other ocaasloos mare able studehts were
4 ...p .

.
. - ,

/

f grouped with slower
.
students. These-varying patterms:appeared to have

L
an effect in promoting competition amo;hg students. In addition/siower

,/'
z.

-.Students se d less reluctant to participate in class 44sCussions.
. . z

Students vi rticular insights were eager to shape/their findings
.

.

zz.

with the entire group. DisCussioos were maintained at a lively pace;

therefore, and relevant points were made,by a majority ofstudents.

Supplemen6iry activities were.encouraged in order to fill
* z'

information gaps, add detail, resent alternative viewpoints, and

,...

allow students opportuni es to tes5. .the, assumptions of the games with

45-,

other forms of mate als (e.g., books, filMstrips, tapes). The use of

original sours "materials was encouraged., It was found that several of

the games/became more effective when supported pith original pkitical

dos nts, letters, and publications.

DISCUSSION OF THE PROJECT

The project involved the use of simulati0O gapes in dealing

with five topics in American government and politics:' The topics

. . - .centered around those suggested in the New Yogic State syllabus and
.

those_includedjn tile locally prepared eleventh grade social studies
--..

-'ciirriculum. Within the regular course of study then, thelyetent was

lo, concentrate on modifying methodology bi (1) emphasizing the teaching

of concepts in addition to accumulating data, (2), incorporating, basic

eoncepts,drawn from the disciplines of history and the dOcial sole es;
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(3) stressingsspecific skills and research techniques, (4) providing

Iearaini activities aimed at conceptualization through techniques of

inquiry and discovery,.and (5) promoting the use of multi-media urcei.

The grading system employed during the.project was dentical to h.

the System used in prior years. The students recei' report>cards

every. ten weeks and suppleme4ary reports after the fifth and fifteenth

week of the sedester. The grades_and ports. were ,based on tests,

.quizzes, assignments, and class participation.. ,k

Description and:Use of Simulation Games

A series of simulation games provided actual events in history

which, when reenacted, asked students hOw they would have resolved

selected issues under Consideration had they been involved in the

decisidm making process.during a particular time in history.

," 'The several sidulatiod games used in this studywere felt to
,

-
offer desired lAgtructional.ourcome.f. Hypcithetical environments were

pfbvided which reflected real social problems and issues. In playing

the games, the Atudents assumed chosen roles and demonstrated these

role...playing positions through game activities which (according t(3 the

rules) were either rigidly defined or completely open. Desire to'

achieve stated goals were intended to encourage Individual'and team

:competition.

Sttidentariethetraes. Prior, to
of the project, tie five classes involved in the projtct were

together for a peribd of three days.
.

,

the start

brought

Simulation games were described and necessary terms were

reviewed. .Several,studegts Were trained as "class leaders; other

4

5

s

..1

t.

41,
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i

students were encOuraged to seek
.

time MI6 rules neededto be itite

to settle adispute.

1-4

47 .

r ass*Stsace duriag,gate playing
.

4 or a gaMetediator was needed

Preparation for play. All necessary materials were prepared in advance.
.

Special arrangements were made withfthe librarian to place required

resource materials in thetl. ssroomf or in a specified area of the

library.. The required materials included government - publications,

related magazine articles,.tekPbooki, filmstrips,- and selected books.

The project teachers followed tt",designerts suggestions care-
.

fully as each'game was played. They agreed with Mc Kenney and Dill'

that putting groups together simply because students may have worked

together before ar because they were hoMogeneous in ability did not

enhfnce the opportunities for learnin.g. "For maximum student satis-

faction and performance, competing teams should not reflect obvious

differences in poiential."2. As such4'the size and makeup of student

groupings varied.

Except for the class leaders' roles, students were allowed to

choose their own roles' and selwt their own teammates._3 Slower

students eenerally assumed a sing le role, while higher ability students

.pfayed several rolesduring each game. This procedure had-the added.

. . (
,

-

.

'James, L. Mc Kenney and William R. D411; "The EfEeets of 'Team
Assignments and Faculty Boirds.on Student Attitudes and Learning," .

' Simulation Games in Learning, eds. Sarane S. Boocock and'E. O. Sthild
(Beverly Hills, California: Sage,Publications, 1968), p. 230.

2Ibid.

.
; .

3Clarice S. Stolle, "Player Characteristics and Stratdgy in a
' Parent - Child SImylation Game" (Baltimore: Report'No. 23 of the Center

for ,the Study of Social Orginization of Schools, The John Hopkins'
University, 1963), p. 7. (mimeographed.) .

.

57
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advantage of accommodating more - players during* particular game.

Introduction of the simulationgames. Although simulation games asay

be used in a varietyIpf 'toys, for purposes of this project they were

used primarily ai.developmental activities, advancing the Understanding

of problems through practical application-of ideas.

.Thetime needed to introduce each game varied (twenty-five

minutes'for DeLOcracy, sixty minutia for Inter-Nation Simulation).

Attempt's -were made for the students to understand clearly the purposes

fc.of each particul,r game and become familiar with basic gae rules.

4.

Play of the James. The project teachers attempted to ensure the si:looth

functioning of each simulation.. Theyeacouraged the active partici-
,

'pat ion ofall.players by questioning the students about their decisions

`and discussing their strategies. In'effect, simulation games became

"a social studies-analogue for the physical science laboratory,,

-providing opportunities for experdmentation'with various sacial

theories. "1 For this reason, the project teachers displayed a neutral

.

attitude toward all simulation game strategies. Each stff member

served as a catalyst--promoting discussions, urging students to respond

accaloging to known facts and logii.

.After two or .three periods of simulated learning, classes were

brought together for discussion and review. Research suggests that .

. .

.

.. ,.

students 'learn more'if play is stopped after several rounds in order to
, . .

,

.

discuss the various outcomes of the game.I.-qt has been suggestedrthat
, . b

f ''
. :f' f 4

'I, . n
'James Si. Coleman; "Games as Vehicles for Social Theory,"

--- American Behavioral-Scientist, LXX (July- August, 1969), 117-1'8..
,

1'
.-

.,
2Stitement%y R. Garry Shirts, Director of Smile /I,

.

personal' ,

telephone intgrvier, La Jolla, California, January-22; 4974:

53
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each simulation use be played at least two times to allow players to

alternate,'try out r strategies and to reinforce the concepts learned from

,

f

tone e fiist play or after class discussion. This procedure was followed

":while.warking with three of the five simulation games (1787, Democracy,

.

and 'Hat_ In The. airi.O.

Clark Abt,.a simulation gee disigner, suggested thae.the-
.

-reality of simulation games raises the possibility of students "learning

spurious analogies and over-rating thepredictability of events."1 To.

avoid this possibility, post-game discussions -were held lasting.tree"

/
to flit* periods. These provided important opportunities for studemts.'
. , .

.

.

to compare real world events with simulated events. The discussions

also served to reinforei game concepts, promOte general principles of

logic,'and-provide practice in skills of verbalization. A standard

form was used to record questiOns and responses. (See Post-tame

Dismission Record Shiet, Appendix J.)

The post-game discussion also presented important opportunities

for examining issues related to values.or social problems. Under normal

'class conditions, discussions involving values forced students to refer

-many times to personal situations based more on emotion than fact.

Often students lacked the necessary experience to discuss topics meaning'
. . -I.

fully, and *the Clastes degenerated into "free-for-all" exchanges of

personal feelings. Games provided a .fort for developing value concepts

iince'rreal issues" were considered and solutions to problems had to be
1

. A ,

.

based on fact. and reason.

4-

'

'Clark: C. Abt, "Games -tor Learning," Simulation Games in
. .

.

Leernin ,,eds:.Sarane Boocock and E O. Schild (Beverly Hills,
Cal forniai Sage Publicition Company, 1968),_pg. 83-84. - 1-

,
I

4

I.
r.



A variety of topic activities--rwarch.assigmments, Mures,

and audio-visual presentations--preceded the' play's:ad discussion of

each game. These activities Braided the'stbdents ialatbaCkgrouid

information needed to play and understand more effectively each sfmu-

lation game. Abt noted that the very attractiveness of games to

students could be dangerous -if other ictivitiet betame boring Jor the

technique of simulation is-over usede "Simulation games," he said,

"should be recognized as only an enhancing complement of conventional

' study methods."
1

Cleo Cherryholmes suggested that one type of follow-up activity

)coul alloy students to validate the theory embedded in a simulation by

a va iety of comparisons with the reaLlife referent sys/tem.2 FOr

example, while playing one game, Democracy, students polled their

is to determine reasons for voting for or against an ihcumbent;

the then compared their findings with those statistics gathered from

a national poll.

After completing each simulation game,'except,for,the last one,

a quiz was given. When all five topics, bad been covered, the stUdenti

took a test covering'the five topics., The quizzes and test were

similar to the ones normally given to students completing these,topics.

Besides being tested, each student was expected to write a
e .

brief report' at the end of each game explaining his actions taken

'Clark C. Abt, "Games for Leax!zing," Simulation Games in
Learning, eds. Sakane Boocock 0. Schad (Beverly Hills,
California: Sage Publication Company, 1968), pp. 83-84.

2Cleo Cherryholmes, "Some Current Research on Effectiveness

of Educational imulation: Implications for, Alternative Strategies,"
Americab Behavioral Scientist, IV (October, 19665,13.

60
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during theagame: his votes, his efforts, to gain support for his po

of view, his "politicking" and compromising to gain an end. They were

int

.checked for adequacy of inforMation, logical thinking, and ability to

strategies.

Modifying: simulation games. When necessary, simulation games vere

modifiedto match the abilities of the players or the objectives of
m
the curriculum. It was possible to varLsames so that the content was .

. better suited to the course objectives. In the game, Democracy, urban

and state-wide issues were substituted for the national issues outlined

in the game. The teachers were also able to build additional learning

experiences into the basic game. For example, in the game, 1787,

students had to plan additional strategies.for. mending'ana ratifying
'

the constitution they hadwritten.

Description of games. The students were involved in five simulation

games, varying in playing time from six periods (Hat-in-the-Ring) to

twenty-five periods (1787)." Counting ttie preparation, debiiefing, and

testing time, the students were involved in some aspect of simulated

learning during each of die twenty weeks of,the project. The gamii

were (1) 1787, .(2) Democracy, (3) Inter - Nation Simulation, (4) Hat-in-

the-Ring, and (5) The Union Divides.

In 1787, students assumed roles

Conttifutional

might have been

Convention. Each delegat

considered politically

early days of the United States. they

ways of constructi91g.anew federal gov

ratification,of thair document as a w

61-

delegates tO.a mock

set forth beliefs which .

iable'during the conflicting

roposed and voted on alternate

=pent and finally voted on

le. As a post game activity,'
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the class document was compared with the actual Constitution.

,Democracv consists of a set of eight games ranging in difficulty

from simple to complex deCision-making. Participants played legislators
.

in Game I and citizens in Game 2. Game 3 was intended to link the roles

of legislators and citizen's by exemplifying the relationship,between the

__
roles in a representative democracy. The advanced game's were variations

of Game 1 and highlighted the complex principles of politicaldecision.:

making.
"

The Inter-Nation Simulation (INS) constructs major features of

the international political system. Five nations are "crested" with

economic and political Characteristics clearly identified.

4 This simulation{ stresses several related concepts far partTC-

ipant consideration: sovereignty, international law, balance of-poiier,

alliances, causes of war, force strategies, propaganda, collective

security, disarmament, nationak interest, diplomacy, developing nations,

neutrality nonalignment, and nationalism. Assuming rolesof public

officials,students analyzed changing world situations and implemented

strategies to increase their nation's-capability to produce goods and

services and strengthen its position in relation to other nations ort

alliances. Participants had'specific responilbilities as heads of
A

State, fgreign policy advisor, official domestic advisors, foreigli

4ffairs diplomats, and dome:tit Opposition Leaders.. During the game,
A

crisis aituations. devetopedgradualry from the-differing characteristic,

of each nation and tha'behavior of the student decision-makers.
roN, .

. ,

Eat-in-the-Ringis.'designed to acquaint students with all aspects

of.the preildential nomination process, from primary elections through

conventions.-

62
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Seeking the nomination for President of th United States

involved learning about various politicarrialitie . These realities'

,inoluded'acquiring knowledge about the'k=relationshipk between money 'spent

and support gained, the'relativs advantage of seek g delegates from a

,

few large states or film many *mall states, the dif rence in cost and
-0

. .
, .

energy in gaining voteizia'a primary versus a non-pr mary state;and

the ways In which "political deals" might be ,made dur ng a convention.

The Union Divides intend* to give student* opp rtunities to

explore conflicts faced by the United States between 1850 and 1870.

Such issues as expansion versus containment of slivery the terri-

tories, federalism versus state rights, agriculture' verseis industry,

and property rights versus human rights are considered. Students were
Ol

asked to *ay roles depicting state governors faced with problems

associated'with sectional division and civil war. The game investigated

how northern and southern extremists contributed both to sectionalism

and the final outbreak of the Civil War.

Each game used ili:the project contained a 'manual listing..

, specific information such as plaYing'data, materifls supplied, and roles

to. be played by the students; (Appendix KO

.Gourse-Topics'and Desired Outcomes

. The five simulation games-related specifically to the course

,toOics in the oiitltmE below. In addition; they were itsed as In*ttuments

to-assist student& iti'ichieving the desired outcomes listecLfor the
. %

.. .
.

^coursf. -
... -... . ..

':I. lear:IC,overnitteni. ,

,,ffailoyermzvezit .
.

14. Types of 6vernments ,.- -, .

C. InfInenti44ortes OUiside the Formal, Structure of
4._- .

, Government ... ,
....:



I
The.Organiiation of the knerica6 Government

A. POlitical_Power under the Constitution ---
B. The Role of Congress in therUse'of Political Powers

C. Individual Rights and Protection against the Misuse-of

Political Powers
D. The'Rolle of the Judictary,in a Democratic Coyernment

The American Presidency
A. 4pefini4on of Presidentikl Powirs

B. Limitations of presidential Authority

I.
IV. The Influence of the Individual and Groups on Political

Power in the\United States
A., Utilized by Individuals and Groups'to Influepce

the Use of Political Powers in the United States

B. The Role of Political Parties in the American Political

System A
.

Y. Historical Events which Strengthened American Democracy
A. The American Revoldtion's Contribution to the Cause

. r

of Democracy .
,

B. .The Advancement of Democracy during the Eras of Washington,
...

Jefferson, and Jackson .--
.

_C. The Effects of the CivilWar and Reconstruction toward-

Strengthening,American,Democracy

The games were used in assisting studehts tos

1.know why men need some form, of, government and how governments ..,

can inaurejustite-and

2. evaluate he nechanisms'through which political Prinches,

in the United States fuhction,

3. comprehend the,United States Constitution and the ways
,

t ,

laws.of the United States can be changed

4.- understand the kinds of conflictriobich may arise between

what citizens cafx"righis""and 'governments call "security measures,"-

knop-that Fighttof.citizens.do not exclUde responsibilities

. .. ,

of citizens/

6. analyze the maj4r.roleof the Unitedi:States Congrespas a

4

2.'
. .

*law making body .

..

, t

. . ,
e ' - t

,

' 7, understand' how leaders pi tilt forcese ebonomic add Social force In.,
....

, . . ..

.. S
:

,

I .
.

, , ,.- .

.2-7--
e I.

. 4. .i . .
, ...,- .

. .. ,
.. , .

...1 ..4i

. .

4

). 4
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a society Can exert important poritical inffuence,

$. explain ho4'a Presi4eat can serve as bath the leader of

his country and the head a his party,

"9-b ,have a Norking'knowledge'of presidential powers and their

relationship :to Iegitlatfve ind- judicial functions,

55

IQ. know why the powers of the Presidency have increased' consid-

erably in recent years in bith domestic and'foreign affairs,

.11. comprehend the citizen's role ih influencing goverpest:

policy

12.' realize how pressure groups can'influence government policy,
o

13. understand ..he process by which primary elections are held

and party delegates-ire seleeted,

14. know what changes in the democratic process - occurred after

the Civil Wari

15. describe how various American Presidents influenced the

growth of democracy,

16. explain howa nation's unity and - 'stability can' be-disrupted

to the point of civil war,

17, compare the roles og Presidents during periods of-gftirs,'

andra

18. describe-the struggle of minority groups to gain equal

rights under the law.

.

InstruCtional Stratetas

.

It should be rioted, again, that the games were not Intended to

be the sole method or technique utilized "to develop the course objectives.

Additional methods, techniques, and instructional materials were employed.

These included lectures, discussions, audio-visual presentations;31ebates,

2,)

k

5,

1 ,

V
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individual and committee reports, and book reviews.

In order to develop the course objectives, the .instructional',

strategies were varied according to considered readiness revels-of

the project students and also.the designated priorities established

for appropriate learning experiences. All classroom activities were

designed to facilitate pupil involvement and provide opportunities for

pupils to make positive gains in their-school work.

Much emphasis was placed on the mastery of fundamental skills.
, 4

Through directed practice with individual students, the teachers
z.

guided them in the kindi of experiences they would need in-order to

devIop,and extend tasic skills and understandings. Drill work was

presented systematically. Repetitive exercises attempted to reinforce,

.
.,-

. s

daily,and maintain learning. This method was used on a aily basis, although

,the time.spent on practice exercises varied for different students.
- .

...

1/446uiding pupils in the techniques of problem solving was an

additional instructional approach employed by the project staff.
t ,

Studenta-were shOwn how to'app15, fandamental.skills to problems-which
, . / .

-
.

.

., . .

required them to make predictions, assumptions'and decisions. Th

.

opportunity to solve problems was offertd to every *student, either by

giving him information and then posing questions which required the

'use of that information, or provjding activities which enabled pupils
(

to test relationships between acquired skills and their application,to

act al problems.
l'

, Field trips were used sparingly asgefieyice to encourage

students to becogrinvolved
le

in an activity with greater interest and

.
,

purpose. Trips included visits to Town Hall, Greenburgh, New York,
. 7 .

the State Capitol in Albany, and :individual governmental agencies.

.ir
, 65
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The experiences of the students were used to stimulate recall, promeite

observation and listening techniques, stimulate discussion, and provide

background.material for writing' purposes.
.

4

Homework vas considered an important instructional oploortu.

nity for students to "show" the progress Mity were making. Outside

assignments were treated a, an extension of the school day. They were

intended to reinforce classroom. learning and develop meaningful Work.
C

study hibits.

For same pupils, assignments were related extensively to funds-
,

mentil,skills.' For 'all, creative activities were planned that were

closely linked with appropriate project topics.

Students were urged repeatedly to work independently at home

and not seek outside assistance. The project teachers. were 'committed

to giving assignments that were defiuite in purpose and thoroughly

understood by the stddents. They adhered to a strict policy which

permitted students to initiate their assigned work in school. By

checking iappleslof the'stddentst.work, portions, of assignments were

.

reused or omitted;.when necessary, in an attempt to keep assignments

reasonable, realistic, and personalized, while meeting the needs of

"individual students. During the:project, then, simulation games -were

ueed to reinforce, instruct ion from-the ethods,,tettpiques, and

instructional materials emplayed. A detailed listing of actual- topics

_taught including cfioice of activities and suggested materials follows. f'

67
.
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ACTIVITIES

I. TOPICL:THEORGANLEATLON OF
GOVERNMENT

A. Initiatory
y I. SurveyeSocialStudies

Attitude Survey
(PreTest)

, -

Class discussion and lecture
a. The need for government

-b. Types of government
c. Forces capable of-influ-

encing governmental
formation

d. Appropriate photographs'
and news releases
depicting use of govern-
mental powers

3. tMedia Presentation
(Use of media exemplifying

. range of governmental
powers)

B. Developmental
I. .A simulation game, 1787

(Repeated injorder to
reinforce concepti, etc.)

20 Written work
# (Reports on 1787)

Individual student
reactions to vote; cast;
sup!pott of actions taken.

58

MATER/ LS

.Survey constrgceed by reseatcber

.(Appendix F).

Textbook: Smith, Mary Magruder.

America1n Government. Rockleigh,

New Jerse Lyn and Bacon, Inc., ,t

raphs:
sident Ke . edy Signing

the Nuclear Ban Treaty,
New York Times, Monday;
September 8, 1963.

2: President Johnion Signing the
Civil Rights BrIl.of 1964,
New York Times, Wednesday,
April 10, 1964..

3. PresidentNixonts Visit to
China, New York Times/ Wed-
mesday, February 13, 1972.

News Releases: -

1. Removal of some restrictions_
on travel to Communist China,

c New YorkTimes, Saturday,
May 20, 1969.

2. Blockade of North Vietnath,

New York Times, Tuesday;.

May .12, 19721--.

Simuletion'Gamei Rothchild,
Eric and WerheeFeig. 1787.

Hartsdale, W.Y.: Olcoit Forward,
hC., 1970.

1787 Obrk foyms

V
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4 ACTIVITIES

3. Class discussion
a. 440 of political power.
b. Use of political power.

4. Class debate
Suggested problem:
The-Articles of Confed-
eration were not strong
enough to solve the
nations problems.

5. up-work: Constitu-
tiOnal.Convention
a. Membership:
b. Problems
c. Compromises
d. Ports of agreement.
Points.of References
(1) Mount Veinon Conference
(2) Annapolis Con 'rence

C. Culminating 4
1. Writ,Ln work:
Positio; papers dea ing with:

as Formation-of eglslatre
b. Powers of sta e govern-.-

P.

MATERIALS

.Textbookss
1. Current, Richard H., Alexan-
der DeConde, and Harris: F. Dante.
United States History. Oakland,

New Jersey: Scott, Foreiman and
Company, 1972.
2. Sith,'Mary Magruder.
American Government. Rockleigh,

Jetsey: Allyn anddBacon,
.Inc., 1973. (Chapter 2). ,

,3, tordoll, frying F.
American.,HistorI Review Text.
New-York: Amsco School
ublicationay Inc., 1972.
(Unit 1). .

4. Milrisms, Irving S.

Government. New York: 34,4 H.

Sadlier; Inc., 1970. (Chapter.1).
5. Gordon, Irving F. Amesrican

History-Review Text: liew,York:

Amsco School.Publications, Inc.,
1972. (Unit 1, Part'5).

1787 game experieeces-indout-

.
sidc readings'lelatims to the

of the United States
Government under the Constitution.

59

merits

c. Process of p esidential
elect ,ions

d. Selection of, court judges'

2. Class analysis .(1787 debrief-- . .

ing period)
s..Acts passed by COnstitu-

.

tional Convention
b. Conclusions drawn from

game playing

3. Examination relating to
specific objectives of the._
topic;

t . ' $

Notes, reports, and game
experience of participating
students 4

-,

.* Usavf r iatid material.'
c011ecte rs:51 class" pates,

readings d aAsfinments..

1.



ACTIVITIES

PICr THE ORGANIZATION OF
AMERICAN,GOVE3NMENT

itiato
1 Written Work

a. Constitutional provisions
. affecting balance of

political payers
b. ,'The exercise of political

powers by Cougtess .
c.:Protection of the indi-

vidual citizen against
misuse of political
powers

". d. Limitstionof indi-
. .vidusl.r4his and

liberties

2.fiotion: picture viewing
, Check:
44.0kigin,of demociAcy.
b. Important principles of

4emocricy.=,
c. Elements:needed to make

democracy waik-

A .filmstrip: shoving
Checks.
se Direft-mid:indirect

,democracy'
b. Role of the= people in. a

,democracy
,.:e.'.Advantages and-disatvan-

-tages of American
.

democracy
t. Checks and balances of the

American government

4. Lecture: The Organization of
the American-Government
Includes: ,

"a. Divisionof power.
Sepaiation of power'

c. "UnWritten?Constitution"
..d. Undemocratic features in

-the original. Constitution,

11,

70

-60

MILTWAIS

.Textbooku
1. Lieberman, Jepro. ntei-

standing our Conititution. New
York: Fawcett, 1970. (Chapters

2, 3, 4, 5,4nd 6.)'
. /-

2. Harvard; William C.
Government int Politics of the
U.S. New Yorks The Macmillan Co.,

Trii. (Chapters 4 and 5.)

"Defining Democracy."
27 minutes, sound, 1971.
learning Resource Service,
Southern-Illinois Univeraity,

Carbol;dale,

"Democracy: What You-Should . .

Know About It and Why" (set of
6). 60 minutes, sound, 1968.
Encyclopedia Erittanica,
Chicago, ;

Filistrips: "Federal System"
(Parts I and II): 24 minutes,
sound.' EncyclOpetii Erittanica,
Chicago, -

:I'
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ACTIVITIES

5. Class _discussion; The Con-
gressional "Committee
System"
at The making of a law
b. Merits and criticisms of

the committee 'system

c. Evaluation of l- zwaking

procedures

t B. Developmental
T. A simulation. game, Democracy-

(repeated An order to rein-
force concepts, etc.)

2. Wiitten wr (Reports on
Democracy)

Explanation-of actions
taken

b. Votes cast
c. Efforts- made to gain

support
d. Compromises made as

. representatives
4

3. Group presentations- -
Check:.
a. Mijor roles of the U.S.

congress as a law making
body

b. Ways.Py which laws can
be changed

c. Election strategies

4. Comparison of the voting
patterns of selected.
Congresspersons

5. Class' Visits

t .

6. Outside lecturers
'a. Town Supervisor ...0

,. b. Stateflassemblyman
c, U.S. Congressman

.. Check: - ..
.

(1) Appearance of "speakers -

4, (2) Viewi on basic -issues'.

(3)-Inowlecige',of govern-.
ineritat .priicesses ,7--'.

. .

MATERIALS
$

Audio Vikual. et: 1 *U. S.
Government in Action: TtLe Acute
Of-Representatives," 30 minutes,
sound* 1972.^:. Vuidaaice Aisociates,

23 Witthingtoa-Aienue, Pleasant-
ville, New York.

.t;61

Simulation Game: Coleman, Janes' S. .

Democracy.. Hew York: Western .-
= PubLkshing CO:, Inc., 1969.

Democracy work forms.

.4

.

"Textbook: Harvard, William C.
Government and Polities of. the U.S.
New Yokk: The Macmillan Co., 1971. .

(Chapters .4 and 5): (Daily news-
papers and weekly news' magazines

very, helpful.). : ,

Magazine: .Con Digest.

Washington, D.C.:. Congressional
DigestCorporation4. 1972. .

Contact representatives froms
blirght.

batty, -N.Y.

.1. Town Hall, Gr
2. State Capitdl,

Vie of cltssrpom
rtsoUrces..

A

t,

,

'

I 1,

.

- .

I
.

.
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At:

S

AtnyrnEs

at.

CulMinating :

I. Iadiv.iduar reports (Position
:paper relating to pemerraey7)
Pissliond.to question: To what

extent should student actions
as delegkes lip the ga:De)
reflect feelf6g, of consiit-,

uenta as opposed to per-
Dauer beliefs?

2. Class analysis ,

(Democrac,t debr4ifing

- period) .

. a. AssiFilatioi-and.ayn-
thesis affects and
understanings'itesned.,
from game playing

b. Comments pn the tecytni-,

cal way in which the
gale was run

c. Analysts betwein the
reconstruction ofthe
real world system and
the substantive decisions
trade by students during.

. the sLmulatleg. ?. ,f

3. Class review'
.!The Organization Of the

Americanrnmentm
d. frxecutive power vested.

in Presidency. .

6. Legislative pgulr
vested in Congress

4..Judicial power vested'
Lathe courts

ExiMin ationdrel-ting to
specific ibjectAvtes oL the

Opic

4.

.
...'

rf

'MEWLS ,

. 0
.

pie of gene (*patience* akd
-available library resourCas.

a

62

Mil dotes, reports, and

. 0m experiences.

,,Class notes, reports, and
ga ze experiences.

.

0. .

Use of related miterist.
-T.tollected_from'class.notes,

readingst and,assignments.

. .
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ACTIVITIES

III. Tom; THE AnriC.A.vi PRESIDz.-h.CY

AA,Tnitiatory -

.1. Class diseUssion:aid
lecture
e; Exercipe of

tial powers
b. Expansion of Presiden

powers irk the,
United States

'c. Effectsof increased
Presidiatial-Powers on

'Americini democracy

-1

s' .

2. A filmstrip viewing.
Chec.k:

a. Piliticaljespectspf the I

..ficksonian Era
b, Edgnomim asPecis of -the

Jacksonian Era
-c. Socielespeots of the

jackannian Era

.B. `Deielopmentar
Slretilation gameic,-

1787-`-(Section-titled:

1,Posstre- ot 'the' Prisasi..'

Aient4)-
b.

,

-thter-,;,Hatio4 Simulation"

5 ,

.4

;

2. Panel dfacueslonnr,ongress
;Has the PoWer to Approve
Pretidential AppointmentS;4

-Checks-: .

,. al Types ryf applofhtmenti

the.Presftent

." -b. Vote niejeit:t0 sin' approval'.,

c.Alterdatives byCongress,-
to:preaidadtial Appoint- -.

.

O

s Primary Soukce Mater4als:
1. Commonwealth Club Speech

by President Franklfh D.

Roosevelt.
-2. First Inaugural Address

by.President Franklin D.

Roosevelt.-
S. Second Inaugural Address

by President Franklin/ D.

Roosevelt.

"Jacksonian Democracy"
(set of 4). 58 minutes, -sound,

1970. Encyclopedia Brittanics,

liATEt 'ALS.

Textbseks Fitzgerald; was.
The Presidency. New York: .

Scholastic Publications; 1970.A

I

S

.7 ?.

Chicago, Illinois..

Simulation CAmest"
1. Rothschild, Eric and Wernet

Feiv 1787: Hartsdale; New

'York:JIMEt Forward; thc.
1970.

2. GuetzkowHarOld and Cleo
Chetiyholipei. InterNation
Seculation.- Chicago: Science

.2Esearch Aisociates,
1966.

4

Gase;experfences and class notes

0

I



1

.4

/.>

ACTIVITIES

3. A motion picture showing
'Checks

, .

a. Roosevelt's ability to
provide strong, leadership

b. Roosevelt's construction
. of the New Deal.

c. Evaluatio of the New
Deal.

4. Use of cartoons to illus-
. trate Presidential functions

Ce Culmiiating
1. Written work--Cr'itiques

defending arguments and
- decisions resultlig from
game playing

MATERIALS

64

Franklin D. Roosevelt's First
Termi" .32 minutes, sound, 1967.
Learning 'Resource Service,

Southern Illinois University,
Carbondale, Ill. 62901.

Appropriate"selection'oemattrials
.by student*. Proper use of
research techniques encouraged.

2. Class diicussion
(Debriefing period)
a. Justifioption of actions,

compromfees, and decisions
reached'

b."Synthesis of game playing
c. Comments on the technical

aspects of the game

3. Test containing both
9bfective and essay type
questions

IV: TOPIC: THE INFLUENCE OF
INDIVIDUALS AND GROUPS ON

' POLITICAL POWER IN THE:
UNITED STATES

A. Initiatory
1. Readings and class

discussion--
Tbpic statements:
a. Changes in government.

policy are brought about
by individuals and groups.

b. Political partiermakelt
possible for individuals-
to express themselves
regarding government
policy:

7

I

-

Experiences gained by partici-
pating in the games. Use'of forks

.and class notes taken.

Experiences gained by partici
patting in the games. Use of class

notes taken.

t

Use of-related material
collected from class notes,
readings, aid assignments.-

Textbooks Coyle, David. .The
United States PoliticalAmm.
New-York: Mentor, 1969.
(Pages 81 -135).

Aufio=Vistlal Kits 'Anatomy of the
U.S. policcal PartieA.

.pleasaatville, New York:.

'Guidance Associates, 1972.

*sr
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ACTIVITIES

2. Lecture; Influence of
political parties, lobbying,
passive resistance and mass
media on government action

3. A filmstrip showing
Check:
a. Difference between

political pa lig

and presto groupi

b. influ ce of press re
groups on government

officials
c. Govlrnment regulttio

relative to politica
parties

B. Developmental
'1. Play Hat in the Ring

(Repeated in order to/
reinforce concepts, etc.) '

4

2. Idterviewz--
Questioni:'
4.4illat are the advantages,-,

of working f9r a political
/ party?

b. How does one become a
member of" political
party?

c.' How can a-person'become
a member a political
club in s district?,

Wes he pay dues?
Are there any advantages
in membership?' What are

i the obligations?
d. How may a high school

student are himself-
for a cifferlin politics?

3. Caslittudies.- Individual
student preperation of a!se
study, dealing with an indivi-
dual who has helped influence
the political process.

Suginetionsv.
0. Civil rights struggle
b. Consumer protection
c. Care of handicapped

65
1/4

MATERIALS

Appropriate articles, pictures,
etc., relating to the topic.

"Anatomy of DfS. Political
Parties" (Set of 3). 45 minutes,

sound, 1971. Guidance Associates,
Plesiantville, New 'fork.

Simulation Game: 'Theis, Paul A.
and Donala M. Jahn: HAt in the
11a. Washington, D.C.: The
Kiplinger Washington Editors,
Inc., 1971.

Students in each class were
encouraged to make appointments
to interview present Democratic
and Reputkican precinct leaders
and party official
Village-of Elmsford and the
Town of Greenburgh. -

40

Handouts containing, information
and_consequences of the follow
ing
a. Mu-tin_Lueher Kin
b. Jacob Riis
.c. .Upton Sinclair 4.
d.. Ralph Nader
e.. Ida Mr.Tarbell

, 75

4.
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ACTIVITIES

C. Culminating,
1. Individual reports

(position paper relating
to the simulation game,
Nat in the Ring).

ckt .

)1. Methods imployed to
win delegates

b,- Methods to muse
convention money

a. Strategies used to win
the 660 votes needed
for no6ination,

a

2. Class discussion (Hat.in
the Rini debriefing period)..
Ala. Results of the gime

b. Logic of deciiions made
C. CoMments on the fechni-

cal ways in which the
tame was run'

d. Comparison between real
world and simulation
events

3. Examination' relating to
specific objectives of
thetopic

V. TOPIC: AMERICA BECAME MORE
DEMOCRATIC THROUGH SIGN/FL1
CANT 14STOtICAL STRUGGLES

A. Initiatory
4 1. Class discussion and

readings - -People-add

events respontible fOr
,growtti in American-d
s. WashIngton,- .
b. Jefferson

Jackson' -

do-Civil War'
e., Reconstruction.
f. Progressive Movement
't. New Deal
h..Ciiil Rights Movement
is New Frontier
j. Great Society

cracy:

,11

7G

MATEI.IALS

Notes,. forms, and game exper ence
of participating students._

Experiencei and notes gained from

participating in the game.

ow%

Use_oirrelated material collected
from this notes, readinti; and
assignments.

"/extbooks: .

urrent, Richard N., Alexander
Deconde, end Harris F. Dante.

'United States History. Oakland,
New Jersey: Scott; Pores= and-
Company, 1972. (Units I-IV),

Gordon, Irviht American
History Review Text. Ness York:

Amsco School Publications, Inc..,"
1972. (Chapters13.12):
3. Garrity, John A. The American
Nation. New Yorks 'Harpers Row,
NYT: (Chapters 10-15). ;

4. Mowry, G. E. Theodore
Roosevelt and the Pra restive
Movement. Boston: Little;
Brown an4 Company, 1946.
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icTrvans

2. A fi lmstrip showing
Check:
a. Reasons fbr Lincoln

issuing the Emancipation
Proclamation

b. Lincoln's definition of
democracy

c. Abolition of slavery and
Constitutional guarantee-

of _Black Rights
d.'Supremacy of the Fiderai

GoVirament

3. Record playing
Check:
a. Waging war,against the

depreision
7b. Mandate for ritorms1
c. Preparation for World

War II
3 I

,11-. Developmental .

. 14 play The Union Divides'

2. Class debate--Suggested
problem: The struggle ot
minority groups to gain .

'equal rights-under the law.

I.

,

-MAitRIALS'

S

67

S.

5. LetiChtenburg01. ;,.

Ftinklin iooseveli and the
. Nev .Deal.' New York: Hareer,

and Row, 1963.
6. Lamax,- .,The "Negro

Revolt. New. York: The Maped4-1aa /.

tP=P4nY. -1363.
WiCker;rToi. IPX and LBS.

1(ew-Yorki W. H. &Killer, Inc., ':

-1968.-=
- ,*

"Civil WSr and Reconstruction'e
(Set of 2).-,22 minutes, sound.
1970.- Encyclopedia Brittanica,

Chicago, Illinois. .

FOlkvsysRecord'Serfes.
"Inaugural Address of Fianklin

. EL Roosevelt.* (2-records).

442 minutes, 1971..,Fblkways
records, 165 West 46th Street,
New York, N.Y. 10036.

Simulation Game: 'Olcott Forward
Publfshers. inc., The Union
Divides. Hartsdale, New York:
Olcott Forward Publisher,s, Inc.,

'1971. '

4

Textbooks: - -

1. Cohen, William. The Bill of
Rights. New York: Seniiger,
1968. (Pages 30-52), ,

2. Smart., Douglas., States

'Rights Vs. Federal Power. .

New York: Scholastic Publications,
1974 Gages 83-97).

S.
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;

3. A:filmitrip thibilidg,

-
a. Guises and results of

the AmeriCan Revolution .

= : b. Civil Wat'amendments quid
Status of-former slavke:'
Reforms made dUripg the , ;,

Progressive Movement

t

C. ;utminatin$k' -

I. Individual *ePorts
%---t-iArpaper relating to the_

'simulation game, Mc
linICA, Divides)

Check:
a. StUdent awareness of hdw

a nationls_FnitY_ftnd,

stability can. be disrupted-

to the paint.of civil war.
b. Discovery df.i.tat degree

past events mare to.
present events'

c? Upeiience in under-. . ;

standing(aaa.idterpreting.
-simple source materials

, ) .

Class 'discussion .(Ttfe' Union.

Divides debriefing period)
ae'Explanation of studept

actions taken, votes cast,
efforts made to'gain
support; andco.Fpromises
made --

b. Class comparpon of
results of the...simulated

arises toevents they

-actually happened,
:c. Comments on .the-tebhili-

.
cal ways inlwhich the%game ,

.was run

I.

.

3. Examination relating to
the'five,topics taught.
during the project . ,

,

-

MATERIALS

Filmstrips

"Meeting the' Challenge to
Demaaracy.0: 21 minute Sound.
Encyclopedia Erittedici,
Chicago, Illinois.
Textbooks,
Barlett, Fenton; et:. a. A Nev.
"History of the United Statesi
New-York: &inehart,
Wtnston,4970. (Ckapter 3).

Notes, 'forms, and game experience .

of participating students.

4 ; I,

Use of game experiences and"
class notes.

Use of relatd material
collected friim-ctais notes;-
readings, and assignments.

4

I

1.
0
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ACTIVITIES
.1:

4. Interviews-Twentyfive
student* intervieUed in

.rdir to e4luate their of
feelings; and experiences as
SE:result-Of expo sure to

Simulation

5..4u*stionrtaires-.Remaining
Ontdants completed

; 'questionnaires on their
=feeling/sand experiences
a result of expospre to
simulition

%

,1.6. Survey: Social 'studies

. Attitude Survej(P9st-.

. 'Test)

6I

Instructional Materials

Listed-belaw-tre the'nateriirs that were available to the

project students.: SeliOted materials were used to introduce, develop,.

reinforce,'review;and extend learning experianCes required for the

as

MATERIALSr
Use of Interview Guide.
(Appendix C.) .

Use of Questionnaire Guide.
(Appendix H.)

r
(Appendix F.)

,69

topics taught duilpg the project.-

I. 1004.5AND--mAGaniis.:
1

Feritan and others. American History. Mew York: Holt, Rinehart,
. .

Winston, 1970, Chapter -3.:

Cohtn, William: The Bill of Rights. New York: Benziger,1968, pp. 30
- .

Congiessional: Record. iiiShingtdh, D.C;CCongressional Digest Corp*,
1972 (January.June,iisues).

.

Coyle,'David: The United States Political SYstem. New
1969; pp. 81-135. ,

/
P. ; -

0

Yorks Mentor;

Current, Richird N., Alexander De Conde, and Hiliris F. te United
*

States History. ;Oakland, ,New Jerseys Scott, ForEsnanr7TT
(Units IIV),

.

i

ltrgerald, Thcmas. The Presidency. New York: Scholastic, 1973,

tpp. 15.33.

Forrester, William Ray.' "TheSupreme,Court," World Book Encyclopedia.
.(1972). Vol: XVIII, pp.-798-801.

(-?

f

79

. .2.1P

L.
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9

Garraty, John tu America?' Nation!

Chapters 10-15.
New 'Pork:- harper and Rbv ,071

G ordon, Irving F. American History Review Text. ,New York: Amsco
. gc6o1 Publications, 1972.

Hamilton, Jack. The Supreme Court. New YbriL Scholastic, 1972,
pp, 50-72.

Harvard, William C. Government and Politics of the U. S. New York:

Macmillan, 1971, Chapters 4 -and 5.

70

-

. .

Lauchtenbure: W. C. Franklin Roosevelt ancrthe New 'Deal., New Yorks-.

Harper and Rev, 1963.

Lieberman, Jethro., Understanding OurConstitutiori. New York:

1970Chapters 2-6.

Lomax,' L. R. heergfoliTtvolt. New Yorks Macmillan, 1963:

4
Mowry, A. E. Theodore Roosevelt and the Progressive Movement.

Little, Brown, 1946. -=
0,4

Pauline, Lawrence J., David Goodhart, and Andrew Morrell°. Concepts in

American History. -New York.: Cambridge, 1970,%Chapters 1-54

A

Fawcett; '

!baton:

Smart, Douglas". States.Ri hts vs. Federal Power.

1971, pp. 83-97..

Smith, Mary_Magruder4 American Government.
Allyn and Bacon, 1973.

4

Wicker, Thomas. JFK and LBJ. New York: W,

Williadt, Irving,G. government.

". Chatter 1.

U. PRIMARY SOURCE MATERIALS:

New York;

He; Ydrks. Scholastic,

Rockleigh, New Jerseys =

H. Sadlier, 1968.

W. H. Sadlierf 1970,

Excerpts from: political documents-to understand the origins

of political power
1./ The Mayflower Compact

Fundamental Orders of Connecticut"
3. .ThetDeclaration of independence

B. Excerpts from'historical documents to illditrate English
political practice
.1. The Magna Carta

The-Petition of Rights
3. The English Bill or Rights

C. A Florida Supreme Cout Speech about the Grov6 of Federal.
. power by,JusticeMillard4.-Caldwell.

.

80 1.

I.

4 s-

5

,
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7 D.. Excerpts from political thinkers to help understand the reasons
for separation of powers.
1. The Spirit of Laws by Montesquieu
2. The Federalist by), James Madison

,3. The. Republic by Charles- A. 'Beard
.

E. Presidential statements todillustrate Presidential power

1. Statemeht.of President Truman relative to the relief of
DouglasiiacArthur, April .10,.1951
Statement of President Truman relatjye.to veto in the'

Security Act, September 22, 1950.

3. ''President Kennedy's blockade.proclimation

Y. Presidential viewpoints to illustrate Presidential power

Gt Presidential speeches to understand the *need for - increased

.Federal powers.
1. Commonwealth Club Speech by Preiident tianklin. D. Roosevele

2. First Inaugural Address of President Franklin D. Roosevelt

3. Second Inaugural Address of President Frinklin 0.:RooseVelt

R. The Federalist, No. 10 (itatement by James MhdiL to

-

staid:pOlitioal parties). 7.

.

'All -of the primary source paterialf were bacata11.in the library. !.

.

under,

. 1

' AUDIO-V-ISUA1:-MATERIALS

TIME

. A. Audio;Visual. Kits:.t

Anatomy U.S: Political Fatties

'City Government. 16 Action

-Portrait,of a. Freshmen Con eeaman

. .

- The iionOtAle cpurt:' The Supreme
Court_of the U.S. .... e' .

, '
U-.S: EV.1Mti.qR11:1...h i .*:

.. liodieCfReliieS6itapiVe5
A i '''' . .

Be." Films: ,
c=

American RevolutiOn.'.'

; Cuba:. Crisis" .

.Definink Democracy:

; a

,, --SOURCE
4

'
Guidance Aeioe.,iatea.
Plaisantvilles New York

. PGulilanait Associates
Plaasantvirle'r New York

. ,

- Guidance.Associates
Kew' York

Gtridende .Associat

. .

'Pleasantville, New York

-New York Times
YOrk, -New York-.

* t

ti

Learning Resource Siryfile-
Sonthellt 111TKois.Urtiver;iiy

-. Carbondale, Illinoif.62901

4

.
.

. rT



/ .

%. s

-

TITLE

Franklin a. Roosevelt's C.C.C.

Franklin D. Roosevelt's First Term

.,Supremi Couit

Truman Years
. .

Two Decades of History% -',, i,

r- . SOURCE

Learning.R.e.source Seriice
SoUthern Illinois University
Carbondsleillinoik,6290

a

C. ?ilastripet

Basic Ideis'of Demoaratic Econdmici Encyclopedia Brittanica

.
Chicago, Illinois.

taste Ideas of a Democritick

Government f/

Basic Ideasof a Berretta Society

Civil War and Reconstructioer
. .

Democracy in.Aillerice

a_ss set of-

Federal S stew Part.

Fedesal Bert, /I2

Franklin Delano Rcbtevel.e*-

,

Great be ression and the New Deal e
v.

.
Jacksonian Democrac

-:

f,

Meeting the Challenge DemoctacY :1-

a
Mr. President

.%
.

, ..

Theodore Roosevelt

, JP.
Why Study Democracy?

D. L.422E4.12.52.

litugtIral. Addresses af Wanklin D.

Roosestelt

DEr...q-112e1222211211"%....--Eisenh°ver
and John F., Kennedy

. 82*

4,
Folkways Records
16544est 46th Street_

New York,,Ne Y. 16036

/
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TITLE

White .House or lust
?"
Seven Steps to

the Presidency -

t.
4

A-TisszotiDalurIto-
Schlessingef, Jr., interviewer

American'Politics..A Comparison ,

Kennedy Administration - -t. C.

-Sorenson, intervieuer
.

Making of the President.-1960

rkinx of the President- -1964

OPPortUnities..-

Leonard Hall, interviewer

Transparencies!

3111 of Rights(

Constitutional Amendments
. 7

_,,_Key ?doreme Court Decisions

, ,
G. -Photographs:
.

`President Kennedy Sinning the
nuclear Ban Treaty .,

t

President Johnson Si its ethe

CivilKights_Bill of.19 4

.

President Nixo sa -visit to Chins

iv.

.1787.

, ..

1
Sc

.41

.Porlkil,75 Records

.161 Wit 46th Street
Ni,,Yi,106336..

National Tape Repository.
Univertity*:Colorado-
Bouldir,,Calorado B0304

Arnim Inc.
SOO flftWAmenue
#ew York, N. Y., 10036-

.
VP

A5At

New York' Ticks, Manday,

epteaber 8, 1963

Ne Orkttures, dieaesday,
April 10, 1964

Ne York Times, Wed:madly,
February 13, 1472

Olcott
.

la ridtjac; .

23 North tra/ Mewl*,
Hit sda1E, N. YN 1.05X 4

*stern Publishing Compaily,
850Third Avenue

0..
New York, `N. Y. 10022



. TITLE

Inter-Nation Simulation Kit.;
a.

Rat in thi R

.-.

,"

,

111.1 Union i de s'

r

SUMARY

74

'Scienee Research Assoclatea
259 East Erie Street
Chicago, Illipois 60611

Changir4 Times Education. Serv.

Div. of The,Kiplinger
1410ington Editors, Inc.

1729 H Street
N.H. Washington, D.C. 20006 ,

CacOtt Forward, Inc.
234 North Central Avenue
Hartedile, N.Y. mosm"

The project was performed in a middle class suburban high schdol
'a

,in ElMsford, New Yoik, with"oni hundred students reAreseriting five

eleydnth grade classes of American History. One of ,the classes was .

. 2

an honors group; the other four were-formed heterogedeously.

Four teachdis, incloding the writer; conducted the classes,-

while two,student teachers assisted. Preparation for the project

began months prior to theliemester. The investigator-and his associates

._ .
.,,,,. . .

,visited demonstration classrgams, interviewed teachers and students on

game methodology, attended workshops and_semtnarn and studied related

literature. Regular conferences were held-to select applicable sips.'
.

-

lation games, to acquaint teachers wilthsgeme techniques,'to plan

4P

,

.

. :
...

Instructional goals and met s and to establish e4aluation.-procedures.
, t

_

Staff meetings during the pro ct concerned such problens as . ,...

teaching techniques, options for,supp mentary activ ties, and more

effiejent stuaent-groupingi
.

)

. ,

.. . .

Ttie.project:inVolvid the use o simulation/games in dedling
,

--,-,.
:

.

with five topics in Americangoverament and litics. Within the

8

f,



4 75
4 ,

regaar course of study, the intent was to modify lethOddlogy py,
, ,

. .

(l) tmphas4zing the teaching of concepts in addition'to.accizmulating
.

, .

:1 .
data; (2) incorporating basic concepts drawn.fiom ihecdisciplines'of.

.
d./ !

,r
..1

history and the social sciences,i(3) stressing specific skills aide-
...

..... -
,

research-techtques, (4) proyiding'learning activities aimed at

conceptualizatiOn through techniques of inquiry and discovery, and

(5) ii6M9tingi the use of multi-media resources.
_

.

The games provtded actual events in history which, when

. reenacted, asked students how they would have resolved !elected issues

under, consideration had they been Involved in the decision making

'process during a -particular time in history. This was done in order

;.;

. ,

to involve the students as well as to increase thein interest in social
ID

studies

Prior to the start of the project, the five classes met
4

,

together fotor4emtation is game procedure, selection pf "class

leacters," and directions-on availability of supplementary materials.

A variety of activities - -research assigiments, lectures, and audio-

visual presentationspreceded the playing of each game to provide the

'students with necessary UtIckgraund information. After several periods

` DT simulated learning; the classes again were brought together for
.

. . 1

disctission and review.

S

----
The simulation gameaemplo7e&-in the project were lia,

-

,

Democracy, Inter -NaEio; Simulation, Hat-in-the-Ring, and The Union

DiVid1S.
. ,

i

' The,course topic titled "The .Organization of Government"
I

found class members assuming roles'as delegateCto a mock Constitutional
.. _ __

P"

.

Cinvention in that 1787 game. Their "ratified" document forsa fede ral

.

/ 85
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government was ultimately compared with the,actual U. S. Constituti on.

eight game) that comprise Demoakcy, students

becam4 involved in decision-making related to the topic "The Organization

'of the American GOCZEnment." -The simulation provided opportunities for
7... A - a.

partiiipant!--teplay--legislat.ors-ar-c-itizens, and consider the relation-

d' P

Ship between these roles in a representative democracy.

Inter - Nation Simulation related to4The American Presidency."

In this game, five nations were "created," and studentparticipants
f

1
.

were challenged to assume 'roles of various public officials confronted

with a variety of international' crises.

Players of the Hat -iii- the -Ring game faced the realities of

seeking the Presidential nomination. Students were involved in all
I"

aspects of the presidedtial nomination process.

The Union Divides gave-students opiortunities to explore

conflicti faced by thi nation between 1850 and 1870. Students Fere'

asked,tosplay roles depicting state governors facedNith problems

associaied`with the Civil liar perigid..', .

The gameS, however, 'were not the sole method'of developing. :

i
-

,

the coUrse.objqctives. 'Lectues, discussions, debates, individual
.

.

J.and'committee reports, audio-visual preseniationa4field
.
trips; and

.

.

. ... -.....t. 4.

. .

individpalizsd exercises remained important parts of the educational
. 4 ',.

. . ,

1 Ir.'.
strategy. . /..

Home rk was considered an instructional opportunity,for
.

the \\
.

. ...

,

h
/ . .

students to' sho the Arogr ss they ?ere making,. Qizzes after each . 1

4

simulatiol gime,, a test Upon completion Ofth- e.five course units, as

.
, .

_well as the individual studentts classparticipation were all elemehts-

.

used in, evaluatibn.
a

el: '1 . 86 .

_

9
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-Chapter V

PRES-ENTATIOi AND ANALYSIS OF THE DATA,

1

This chapter:reports the resui4 gatheredfrom data &bleed-at-

.

answering four ciiiestions Upon which ihe'etudy 13 aied. After a generat.

4

discussion, the findings related-to each questio are presented and

discussed.,

/1
GENEAAL 'Inscusslox

.
,

Perhaps the most ievealing aspect of this study was the positivs

notion that the project. students* interesEs in and attitudes to and the ?

study of modal ptudies improved during the time simulation games vote

utilized as a learning technique.' To anyone who'had v tnessed the

students* general discontent a, year earlier in grad 10, the following

excerpts from One teacher's notes are revealing.

4

1'

AR:

1. After playing 1787 one day, the students agreed to
bring their /lunches withthem for the rest of the'

week, so they could have an extri:Thirtyminutes.of
playing, do each day. 4 1

_.1, .For tie conferences required in playing InterNatioly
4tayels often chose not to takedid session breaks,
or
,and 'the teachers had 'a hard time, getting them to stop

Ar fOr ranch. . .

1. la ,several, classes, studepts played. Hat in tht in

for periods of an hour of more, and some studen s )t

Stayed. after s pool to help prepare Materials t be

used the nexp .

React ons by studen to Omulation games Sheri

4
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_ optimistic.: .,

_.---.---.
c ke,

-- I. Ithought-IKSwitsentertaining, yet-it was good for

learning about foreign affairs. This game should be

played by every citizen in the world.

2. I've never read ,or Mitten so muchin my entire life
because these simalations really aroused all of ay

. curiosItyand -interest.- I only wish I hacistarte.4----1

this program during last year's World History course.
..

This method of teaching the student in'my.opinbanAis
far superior in that it student useful
informatiOn he can use rather inforiatioi he

will forget.

4. Being the type of person'. I am, i have been happy wih
the mlass because I find sore to fa learning experience .

than just books.

5. Simulation is the best way to learnhistory, especially.
American History. Why? You live the history; you don't
get bored with lectures; you don't get writer's cramp
taking notes. . .It was twenty weeks of real mind
expansion.

In general, the students' perceptions of,the genes were that

they.were enjoyable (part ly by virtue of being games.), and they freed

A them from the rigidity associated with the usual classroom structure.

. While the resultof the data to be revieved.later in this'chapter

are far from rigorous quarititative measures of *interest," the velgfif---

4

of evidence indicates that most students did react to the games very

positively. Some may have expressed enthuilasm more out of politeness
.

then-dohviction,but the fact that there were negative responses suggests '

: .' .
i ,, , /

that students reacted to_questions honestly. It seems clar that the

. : t .

games were responsible for increased involvement a4d this factor day have
I

been the*mbst iportant outcome of thi study. 41
.

) ,

,

. . .the essence of a good tool fof learnIng
is its self motivating quality, its 'ability
to capture attene4Sn and induce the learner
to seek to learni.more. And-prZlbably the key

factor in the failure oeso many adolescents
u. . 4

.. .
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to learn effectively in our schools is lack

of motivation.'

study also attempted to determine whether simulation games

resulted in Improved social studies grades. In order to make this

determination, theastudentm were given four quitki and:a unit_ test,

similar to the type given tp udedts taught in tithe more traditional

manner. The average grade of the 100 students was the hfghest achieved

by Ilttt yeir students in three years.

k ",

gachstudent was also required to write's brief report at the

. end of each game, explaining his role and the actions taken during the

game. he was asked to explain his votes,his.efforei to gain support for

his point of view, and hisd"politfcking" and compromises to Attain an

end. These reports were checktd for adequacy of information, logical ,

thinking, and, ability to plan strategies. There was improved student

insights, coecFpt awareness, and.use of a variety of skills.

There was -also :parked improvimett in Class participation and

completion of hompork assignments on the part of the students. They

appeared to be more fully involved in the course than in rior years.

_Also, additional learning seemed to be taking place. In post -game
s.

discussions,, for example, the studenti stressed the fact that the.gaMes

,made_ them more aware and alert; that they were given a sense of "what

life is really like;" and that the games helped them to appreciate whit

'decision -ma' idrs experience.
A

There appearbd to be a grelter realiration'of course objectivisv r

as compared to prior years. Ib 'example, the ieicherls found two iCinds

,1 :

4

I

/ .
.

15'

. -, 4

"SaraaeS. Boocock and J. S. doleman; "Games. with Simulated

Environments in Learning," Sociology of XXXZX (Summeri1966),

t .715-16. .
.0,

[ t '''
..



.

49"- . .

80
. 1

, -- .

.
of,broad learning outcomes especially, that did-not.seem to_exist to

the same degree' in 'prior years: 41) Awareness andcinsights: The stu-

dents came away with a deeper understanding of-goveinmental and'polit-

-teal forces that affect national as well as international developments,

especially those that lead to tensions, conflicts, and vars. They,afso-
1

. " .

. developed a richer and more realistic appreciation of the decision .

t .

making process and what it war Like to be 'a decision- maker;

.

s

,)

tencies: The students seemed to have developed negotiating skills,

organizational skills, self-confidence, and the ability to cope with the

ambiguitys and uncertainties of an ncriasingly complicited rid:

. -

The student; in the project agreei that the course obi &ctives

I
were realized. Norethan 85 percentof the participants responded

positi4ly when asked whether simulation games made qtem more aware, of

.
'.- _ ; --

the complexities of society; And. in ancither'veint-there was almost P

4
"unanimous agreement by students that they learned a great deal. about

people as a result of their participation in the games.-"Smaller numbers

felt that they learned something bout themselves, that the simulations

affected some of their personal views and beliefs, and that they vould:

pay more sttiktion to issues involving government and politics .

f.
The following comment by one of the students, made after/playing

Inter-Nation Simulation, captures some-of the essende of the a ve: .

You really see how tough it is. But you pick, up a

newspaper at, night and!.you read something and you say
"Aw, that.gdy doesn't`lcnow what he's doing. If 'I we e

there I'd, do samething!else." /r-
Claims can alsolbe made from the results obtained that the`

,

I

students learnitmore facts and content principles than in prior years
A'

when they utilized more conventional. classroom activities: This study'

demon strated that simulation games were useful.vehicles for Learni6g

90: %.

4



facts, scquirins information, and re;hzing objectives in the affective

w.

f.

domain. Generally, the'twenty weeks of simulated learning sweat-ed. t.51.

81

motivate learning, promote student interactionpresent a clejerer picture

of real-life situations, and provide o portunities for direct student

.

involvement in,the learning process. 4

.1

A fourth /met of investigation sought to determine whether

'aimmlatitl games promoted more realistic teachf.ng techniques, student.

teaCher'relations, and student participation. -
i

. \
,prdject teachers agreed that simulation games not only .-

promoted r alistic teaching techn?Clues, but also raised real. questions

about thei awn classroom practices. The teachers began.to raise their

of 'student capabilities. They.tended to examine their

meirm:1:teaching methods -more Consequenee was a change
,

e in basic teaching patterns. Assignments were based sire on individual

student .abillity; --diselissions-cilied-for -Mere reflective thinking.

- §ttidtacher relaCions-were greatly improved during the

project. Generally, the project 'teachers felt that iimulatidhs ffoved

'the "control" of the classroom from the teacher to.the student, and

thereby created a blikyr en,..onmeitt for studentteecher relations.'

Studeht response's after - he PrO:Ject attested to the *proved relations..

One student fopilented;

The relationship with t acher and student,'Af well
as student to student, Ills free feeling. Sxeryo4e
got along. In traditio al.clatses it's alwiys the
tescherand.the studen 'has to listen and do what
the teafhriaays. in the Limulation game Air views
were as gaol as the tfacees. You said what you

The teacher accepted your opinion and ideas.1

Similar statements were made by other students; notone

student suggested that studqnt-teachet relations hat ateriorItted

91
e

1
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; .
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(

during the period of the project. There appeared to be a Moticeabrm

82

increase in student effort and attention to work. tlass behavior
*ma

improved and the number of studentyardy or absent froiclask

decreased markedly..

ANALYSIS OF THE BASIC ItSTIONS

In this section, the writer presents 'the findings of the study

,

ai they relate to the four basic questions listed below:

I. Did the use of simulation games increase student

interest in and improve attitudes toward social studies ?,.

II. Did the user of simulation games result in improved social

studies glades?

LII:Were specific course objectives more fully- realized,

, -

through the use of'sVitmilafloit games?

4

1V. ,Did the use of simulatio n games promote more realistic

teaching techniques,,,student-teacher retatiogs, and student

participation? ..,

4

,
.

.... i .
.

Each of the four is considered separately.
.

Question I: Did the Use of Simulation
Games Increase Student Interest in ) .

and Improye Attitudes Toward -- . %

Social Studies? P' ,
.

As indicated in Chapter Illi, ihformatioh was gathered from a

$
.

.

social studies attitude survey, ',from direct observations, frorllinterviewe
,

, . %.
.

with teachers, and from student and parent questionnaires:
,,, -.._ .

, A "Social itudies Attitude Suivey" mrowas.completed by the keA
i

.., 4

seudenta.before,and after the twenty witk course yhich introduced
, .

. simulation games as a teachtagleerning technique. Fourteeni4t6'werei,
, .

. 0
% a.

92
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O

Po.

si
\,

structured to determine the studenial feelings about 'social studiis as

it value subject...tr.-- 6

Table 1 shows the umbers of students yhoosstrongly agreed,"

"agreed," "disagreed," r "strongly disagreed" with each item before

and after the course. The students placid-limited value on the social

studies before the introduction of simulation games, but changed their

opinioni dramatically by the time the course was compled.

ti 4,

.41

4

I

4)
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Indicative alio of the students' changvin kttitude toward the
. o

social'. studies were 'the results of a survey-which-asked stt, e,ts to

rank.telect4d hfih_ApitOol subjects according to preferred nterest.

t.
.

L As shown in Tgle 2, only eight stidenti ranked Social Studies
. ,

first befoie the course; after twenty weeks Or lea rig via simulation,

sixteen student's rated SSCial Studies first. Social Studies was ranked

second followi4 the project by forty students compared to the twenty
, .

ivrbo had given it that pOsition before. Only three students ranked

Social Studies 'lower on'the pist test. Four students ranked Social
P

'
Studies.firstaiter ranking it third on the pre-test.' Overall, Social

,

Studies moved from last to third and moved up in the preference scale

,more thanthe other subjects./"'

/'
\

. -

.Table 2

/ident king of Selected Subjects
Before and After Use of

Simulation Games

2.

. .
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.
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In order to determine more fully the rea.op.s for rating the

social itudlis as they did, twenty-five stlidentsrmere Ysied to explain

their reasons for changing or maintaining their ratings.

Students who rated social studies higher commented that during

the project --the-ctss-srcom.-vas more like thetrealmorld. Learning-4s r

emphasized Ther than rote-nemorization. The learning envirrnment

encouraged them to grow by developing;

(1) a feeling of responsibility and independence,

(2) recognition of the ways in which information may be used

to ,stake intelligent decisions,

(3) an awareness of how human beings behave and how the world

,functions,
I

. (43 sensitivity to other persons' Problems,

(5) the ability to express-ideas,

(6) thecipacity of intuitive and inductive reasoning,.

(7). prbblem-salving capabilities within a group,

7- (8) as appricistion Of how others perceive thi,F,an8

(9) the meaning of commitment.

e following are selected comments from students who rated.

,social studies higberaftez the course.

4'

1. 'The course as a whole provided not only an interesting
experience but a multi educational experience. For

-instance, I received an education'int 1) history,
2) sociology, 3) psychology, 4) economics, and 5) political
science. .These are only a few of t se I feel I benefited
from in the project experiende. In ddition, the project'

-rsiefOrced my ideas and ideals-in hi tory. It taught me
'how tb leain from the mistakes iof of era.

2. I rated social studies higher after ha course because 1
felt thilt the experiences gained vil teach us to

'our lives better. It was cn exercis in livi s well
is history.
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3. I was is atraditio al social, studies class last year,-

and there is no .. arison betwien the two. I feel

that the sinulstion.classes offered duch I was

geguiaely involved history and wanted to read, act

,id" class, and write - papers. i feel i got rgeneral

perspective of histo ti in various aspects.

-
SeveraI students interviewed rated sociel.studiei lower

following the course. Two studentf rated social stddievlower because

4,
they felt that the learning of speciffc facts and information was bettet:

4

accomplished by the traditional appaach. A third felt that thi ;

simulation games gave him "a skept141, cynical view of the world.*

Classroom observations. Prom classy
1 ' observations made in social

studies classes during the students' I th and 11tears, leyels of

interest and attitudes were judged. Generally, the.observations were

., ;-. _ '

Shamed on opinion; the observers noted si uations in Which the students

'i

r !teemed very interested Lathe lessons an participated fully,. articularly

in the project year.4-There were other si ations, however,-where

student reactions to'lessons were negativeel

In social studies classes'during ttl 10th yesr, forty-five

observations were made, each lasting a min of twenty- minutes.

During the .project year, 302 observations, easlh lasting a minimum

.of twenty minvtes, were completed in the five lasses iavolved in

14
r

the study. In the classrooms,visited, information was gathered about

`teething techaiquesutiLized, activities compleiltd1 instructional,

materials used, project students' interests, attlides and degree df

active participation. ,

Before comparing the observitions'noted, ba kground laformatIon..m.,

about the 10th year of social sturlies'is outlined. limiter information

about the project year was presented is Chapter IV.

.'98
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The 10th .grade course began with s study 6f the revolutions

which accompanied this' decline of-feudalism and the rise of modern

Europe. Contemporary patterns'of economic thought, and various

4

elements of EurOpean social, economic, and political life, were traced

-back to this era.

Additional themes developed some of the major forces responsibk

for shaping the course of Western Civilization during the-past four

hundred years. Students considered both the benefits and problems of

industrialism that transformed the economy of Western Europe and

influenced other parti of the world.

In considering the development of democracy,'students considered

political institutions and processes in order to deepen their appreciation

of and commitment to the values of a democratic society. Nationalism .

And colonialism, particularly important in the nineteenth and twentieth

centuries, were explored; the theme of war and.peade related to problems

of industrialism, nationalism, and colonialism; these were applied to

the history of Europe in the twentieth century.

In coilparing students during their 10th and Ilth year of.social

studies, differences were noted in student interest and attitudes.

Basically, the project students were taught social studies in

,the traditional manner during their 10th year. .Emphasis was on the
4

acquisition of factual information. Content outlined In the department's

curriculum guide was followed closely.
,

By contrast, the students appeared to be quite involved in the

learning process during the project year. The five simulation games

provided a teaching-learning technique which emphasized the acquisition

of basic skills and "learning by doing." The activities-were student.
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Oriented rather than iiachei-oriented. Realistic attempts were made to

help the students become better learners.. This style of learning, along

with more informal seating Arrangements, seemed to enhance the interests

and attitudes of the students during the projectyear.

During the 10th year, the -students were seldom winvolVed" in the

, lesson; they appeared less than enthusiastic. with existing instructional

practices and materiels. Since the teachers were actively involved in

most of the lessens for the better part of the period, the students had

little recourse but to becoMe passive learners. they had few opportun-
.

itiestoganalyze and evaluate the subject matter being studied. The

...-

project students, on the other handl were .deeply "involved" during the

project year. The teachers seldom dominated the lesion, but instead

acted principally as guides and resource people. Students were

encouraged to develop their powers-of analytical thinking and inter-

pretation. They'also received training in' arriving at decisions and
.

Accepting responsibilities. Students seemed,more interested and

motivated than they had been in the 10th grade. Consequently, student

participation seemed to be more pronounced. 'They were given oppor-
Aw

tunities to explore, to challenge, and to discover`. During tpe project

year one of the teachers said to his class:

The participation to date has far outstripped my
wildest expectatiOns. We are now in our tenth
week of simulated learning and very few of you
are either late or absent from class. Most of
your homework is completed and you all seem very
interested in each lesson. -------

od

The teachers also noticed that academically slower students

participated more during the projlot year than in the previous year.

They appeared more relaxed and willing to be active members of the

class..-Several of these students came in during their study-haIl
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periods to observe the other claims involved in the study. Along with '

these signs of increased class participation during the proj*ct year,

evidence existed that students read mote and worked harder LLosease

OKepaKing'home'work assignments. It yas found, generally, 'alai ten oi-

more pioject students participkted actively during ea4itclase.session

//compared to five student* per cia*s during the.lOth year. Table 3 compares

the numbers of students who participated in class activities during the

10th and 11th years.

Table 3

'AveragrNumber of Individual Students
Who Participated in Classroom Activities

in Grades 10 and 11

i( Avg. No. of Students

No. of . No.'of Students Who Participated Per

Grade Observations Who Participated Class Session or Per
Period,Observation

wr,
10th 45 - 225.

302, 3150 10.4

Another ind4ration of greater student interest,in social studies

was the improved discipline of thestudents during the project year.

The number of times the teachers had to stop teaching in order to

discipline the studehts was greatly reduced during the twenty-week

project. There were thirty fewer cases of reported discipline problems

. .

during the time in which,the study was IA progress compared to st,.

corresponding period the previous year. -Table 4 presents cases of

reported discipline problems..

As.



Table 4

NUmber-Of Reported Discipline Problets
During the IOth and 11th Year of Study

Grade
ho. of Reported Cases
of Distipline

Avg. No.- of Reported

Cases,,Per Student

-nth
46

16

.46

.16

As revealed by the staff, problems most often encountered

Ik.)during the 10th year of study reflected:

)(
(1) little contact among and between students and teachers,

(2) academically poor students being ignored,

(3) feu opportunities for students to analyze andevaluate

_.lessons,

(4) students as passive learners (using a text or, it most,

one other inAtructional material),#

(5) little evidence of active participation by stu ents,

.(6) much emphasis on subject matter; little on.the humanizing

ect of,mants behavior,

(7) student- .fag to classes without bOoks or completed

assignmen

(8) students indulgin in private conversations or involved

in "activities" unre =zed to class.

In summary, the data.obtained rflthe observations seemed to
N
N

show heightened interest and a growth of positive attitudes among the

students during the,pwenty.week project. The teachers noted that

'students reacted well to the idea of the simulation game foimat.

Although a majority of the students were favorably inclined towards

the project, rib= showed signs of anxiety over grades and a skepticism

about the "game method" itself.. The teachers were reasonably certain

that the use of simulation games helped build-motivation, hence the
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increase In interest and involvement.

Interviews with teachers. Interviews with teachers involved'Srith the

projectiprovided additional infoxQ.;iiiin-relating to.student'interests

and attitudes toward social studies.

Generally, the three teachers who worked with the participating

students in social studies classes duffing the 10th year felt tha; most

of the students had poor attitudes towards the subject, The students,

they said, licked self-assurance, had little interest in ding social

studies assignments, and did not effectilely use skills already attained. .

By contrast,the four teachers involved in the llth year project

stated that the-use of simulation games influenced and modified

participants' attitudes toward social stu'ille.

The 10th year teachers and the project teachers (11th year)

.

responded.to a series of questions intended to elicit information about

the' effectiveness of their teaching strategies in achieving desired

student learning outcomes. (Appendices C, D.)

The 10th year teachers generally agreed with the absence reports

noted later. They complained about student boredom and apathy,'

submission of incomplete assignments, inattentiveness, poor class

conduct, class cutting, and tardiness. -The teachers were concerned

that course objectives were n being fully realized and-were critical
R.

of their own "inability" to move their students in a more positive way.

Although he teachers felt that student-teacher rapport did exist, they

were admittedly dismayed with the students' general behavior and per

formance. As a group they were aware of the need to initiate 'strategies%

sAtehow:that would encourage greater student involvement and take

. .

advantage of their skIlls,,interesta and general awareness and
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understanding-of historical wents. z

.

rk_coatrast to the negativecomments made byt&,e tath year stiff;

the project tiaChersy,remarks generated positive feelings about their

teaching and the ways in W404 their Students-ritpOlidett to-t-.coszrse

The ;umbers sttriiRited theii optiaisn to the intreOuction of

games as a teaching-learning strategy. They felt certain that the genes

9:4

=pl- ayed were-responsible for promoting increased student interest,

enthusiasm, and class invaivemeat. The students, they felt, enjoyed

the course and found it pu rposeful. 'Therefore, problems related to
4

general patterns of behairfer were not &actors,of concern.

Several teachir comtents are Indicative of the spirited way

in which teachers; related to games:

1. Simulation games *appear to have considerable value

as a teaching tool. The enthusiasm of students

for simulation games would indicate that they are an

excellent motivational dqvice: 'During the course of
the game, it was never necessary to prod or threaten

a student into action. Because game. activities were

products of the students' own creation, initiative
and originality of thought were encouraged.

fa

k
2. The simulation gam- es were played with a high degree of

enthusiasm.and.fealism. It was apparent that most of

the students were emotionally involved in their roles.

For example, a number of students desired to attend .-

class for-purposes of conferences and negotiations
during periods when 'other classes. were meeting.

'Tbe willingness-of over half the project students

to give up their own free study time in order to
involve themselves in additional game actfvity was
unanticipated and indicated a high'level of interest.

3. One Of the most important:values found in using

simulations is the added quest for seeking information
It was found that during game playing the number of

- sourdb books demanded 4y students greatly increased;
more students were seeking out teachers to the

department for subject matter informstioh,

Although the project staff agreed that game playing helped

achieve course objectives and promote increased student attitudes,
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they cautioned against using games as-a single teaching technique. One

teacher expressed the feelings -of the group: .

.

wil l continue to- use simulation games in our

classes. ay being involved in ;heyibject, we can
say_ that simulations have-a great-deel,of value,*
but we feel that their use to social_itudies classes
must not be in is6fition. -That the.), 6ould

complement.and not replace Mae traditional means of
instruction.- Most certainly, the procedures that
"a teacher uses before and after a simulation are

- just at important. We feel that simulations-_-can

combat the kind of -boredom that,can develop in-

even the most stimulating teadier's"classzoom When
-traditional methods become routine.

_Studentquestionnaires.-Responses froi student qu- eliOnpaires and
-

interviews taken during'the 1,0th and project years also helped the

investigator determine.whether changes occurred in attitudes and
.

iittrests as a result of theproect.
-

The information obtained fram:these sources strongly suggest

%,
that student attitudes-during the 10tA year were not:very fevorable.,

A majority found the subject boridg and felt_that social studiet was

simply a course in,memofization.. TThey complained-",about

.

about the'ways in

which the material was.organizej and pretented:

1. Sodlal studies has always been a bore,for'aie. .

history, it is nothing but memorial, memorize.- .

And,there-are all those sermons about becoming a
good citizen. It is just talk, talk, talk. I get

into .a lot of trouble playing around in.socialatudies
classes, and my citizenship grades are alWays poor
in there. I:Am alive today! All those facts and

' dates and sermons about becoming a good citizen
aren't ever going to do me any good.

2. ThOie social studies teachers are always asking us
to read about something that happened a hundred
years ago. -- -Man, I went to know about today. I am
just -no good at memorizing all that old stuff. The

French Revolutionary War was a long'time ago, and
they revolted against the king about rights and all
'that stuff.
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3. I hope that I have an interesting social stud es,

class next year. I like a class. which is

with activity, where I am reacting instead of being _

told. Class should be like life itself. I could be

challenged to take more responsibility for learning.

I could encounter real life problems in social studies.

I would like a social studies -class like that.

Tenth year students generally admitted that they were not .

working to capacity, willif to participate in class dis

completing outside assignments. The reasons varied: fee

cussion, or

96
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lings of apathy,

uncertainties about the relevancy of the subject, unwillin

"just listen" to a lecture. As a result they did not feels,

gation to attend classes_ regularly or seek to extend themsel

gness to

an obli-

thin minimally. (Appendix E.)

ves more

The students reacted differently to a series of questio

their experience with simulation games. (Appendix G.)

I. This project should be a general education requiremen

not as_ history, but just as "life ". I found that

people who go plades in the world are not the riders,

but the thinkers and the workers. The key word to

simulation is "initiative."

eTh

ns after

t,

the

2. Simulation i& the bese'way to learn history, especially

American History. Why? You live the history;. you

don't get writer's cramp.taRing notes. .

'3. The simulation brought the real world into the class-

rooma process which is sometimes forgotten.. All too

often education is so far removed from the real world

that a student is not ready for life outside the

academic world.

4. It was"the most interesting class that I have attended.

'As a foreign student, my study of American History has

been limited. . .Many courses are just the text, but

this course is not only the text, but other books which

contain additional materials.

,

The students seemed impressed with the game approach. They-

enjoyed working in groups and they appreciated the involvement

necessitated by role playing. The idea "of doing,"-the students
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,suggested, encouraged them to "want to express opinions freely" and

base those opinions on outside reading and research..= Responses

reflected positi

giv directions-and-then left to do most of my

work on my own with little help from the instructor
has taught me more in a few days than What rwould.
have learned otherwise in a few weeks,

eactions to student rather than teacher'inpet.

Par a number of students, the major attraction of the game

was simply-that it was fun. The terms "fun," "interesting," and

"enjoyable" were used by a majority of the respondents. To some, the

simulation approach was enjoyable simply because games were involved.

"Playing games makes you more' interested in outcome." To others it

was the "challenge" or "competition" of. the game. which made it

4
enjoyable. Finally, some admitted that the games made study easier

than what was found in a regular class. Again, as one student

claimed, "It's agate not mirk."

-The responses obtained ftom the interviews' indicated that the

project students .felt that the games made learning easier, more

intereating, more cOmpetitiVi; and iii1vea.t4= more freedowto,mork

on their own.

In addition to the responses elicited from the interview guides,

'sevint ive of the project students were asked to react to a series

of twenty -five statements calling for respoilses ranging from !iitrongty

agree"ito,"strongly disagree." :Table 5 shows the studentst-risponsts

to the twenty-five questions.
I

a
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Table 5

Student ReaCtiOns to the use of Simulation Games

No. Ques(tion

'..
;..-

,?

1
.

.

tn

ny1
a o
. ,..0-'4

)
m
a

Z

0
.0

. 0
'0ad.

CI

or

00
DP

-,

CI to
to to
a o
03 Z

00 0 1.4
0 1 .4

1. I felt my participation .in simulation

gameawas worth the. time and effort.

2. The,iimurittion games werepersonally

.
valuable to me as a learning experience.

3. The simulation games were fun.

4.

4. I would like".to participate in

more games.

5. Simulation should-be used in all

high school social studies-classes.

fb.. The simulation games'helped improve

ti my research skills to analyzi problems. 24 11 8

88

40

71

70

72

5 1

46 5' 4

13 7 4 5

15 5 7 3

20 4 1

,

'7. /-learned more about people because of
,

simulation games.
i 20

-
.

8: I was very much involved duringthe
use,of,simulation games. 79

9. I learned something about myself 4
a result of the simulation games. N

10. As a result of the games, I now have

( more knowledge and understanding of
American. government and its3o14ti al

process. .

11. The simulatioh games affected aie of

my personal beliefs and views.

12. As a result of the games, ,I .now feel

differently about some of the people-

d in my class.

13. The simulation games bothered and. ,

:upset me.

12

j 20

4-

--;3.5

13,

20

16

4

40

--,-,

8
.

'3

21

)''

.7.

e

76 3 1

40 28. 23 ..' 4

28 33 2i

,
3" 3 19 75

C
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Table 5 (continued)

Q0estid a

F
0

0

a0
Oa

A

I felt that I could have learned just
as much without the games.

15. Simulation ghmes are. better for "what
it is like to work in an organic tion"
as compared to the traditional

classroom approach.?

16. Simulation games helped me understand
the legislative process.

17. Simulation games, compared to the
traditional classroom approach, allowed
me to understan# better "what people
are like under presiure.qr

18. Simulation games helped me understand
the dynamic relationship between a
representative and his constituents."

4 5 3 24 64

74 15 .2 5 4

86 I0 0 2' 2

73 20 1 3 3

81 10 2 6

19. Simulation games helped me understand
how personal and societal values con.:
trIbute to the adoption of public .68 14 3 9 6

polici
r

eso Wir

4

20. SimUlation games, compared .to the
traditional clalsroam approach, are no
better for presenting "speCific facts
and information." .

21. Simulation games'helped'me understand
'the role of American politi91 partied

American life.

8 32 27 29 4

85 8 1 5

22. Simulation games, compared for the
traditional classroom approach, are
better for learning "vihat, it is like to 78 12 0 7 3

be in a position d3 responsibility. "'

23. Simulation games mader aware of current
issues 'confronting American society. , 86 11 0 "3 0
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Table 5 (continued)

No. Question

Ca

n
Aa
rd
Nc

0

861.

0
0

02

a
0

Cn
CP

nim
0 -
A cC

24., Simulation games, compared to the
traditional classroom approach, helped
me to develop better persuasion and
oommumication skill.

94 4 0 2 0

25. Simulation games, compared to the
traditional classroom approach, made
me realize more fully that life is a
much more complicated process than L

88 8 0 3. 1

" ever imagined.

b
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Very few of the students felt that they could have learned as

amchirit6t,ihe games, and virtually all of the recommended the games

ute in '41 high school social studies classes.

The reautts show that student preference for simulation was

highest in three specifib areal: interest, involvement, and certain areas

.of content learning. Student enthusiasm was tempered, however. For

example, the students were divided in their-estimate of whether games

were valuable for learning specific facts and information.

In conclusion, the evidence obtained from the student reaction

questionnaire indicated that (1) simuiatian games ggnerated student

involvement and enthusiasm, and (2) students generally preferred the

simulation approach to at traditional techniques.

Summary of parents' opinions. Seventy-eight of the one hundred families

1.

responded to a series of seven questions submitted to them on February 5,

1974. (Appendix I.) Their -answers are summarized below,

In response to Question 1, "Does your son/daughter seem to be

more interested in social studies-this yeay" parents indicated that

their children did show more Interest in studying social studies:.

Parents of twenty-one students declared that their children'did not

'show greater interest.

Question 2 asked-if the children discussed the project at home.-

SixOpieighe parents saidlt:was-a topic of-Conversation. Ten parents

reported there was no discussion of social studies.

Sixty-nine parents felt that their children did try to achieve-,

better grades during the project (Question 3). Sixty' -five parents felt.

.that mare time was being spent on social studies assignments. (Question 4)

fir

.question S. askcs1 if students were obseryed'reading core about social
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studies related topics. Sixty-two parents responded in the affirmative.

Fifty-five of the seventy-eight parents pointed out, in answer to

Question 6, that their children's attitu de toward social studies
.

improved as s result of participating in the project.

Question 7 was related to the outcomes of the course. Sixty -

three of the parents felt that they were satisfied that the aims of 4

the course had been of value.

Parent comments in regard to the program were positive. Several

of their responses are quoted below.

1. My son, Paul, extremely enjoyed working with _

simulation games, especially on the class newspaper
and the writing of the class Constitution( .He

'showed great interest in your cars and we discussed
this work at great length at hp*, I am very much
aware of what is going on in yotfis. class --and Ithank
you for: =icing this an interesting'class.

2. Richard-does not like social studies from the books.
He enjoyed working onthe ConstitutiOn and likes
matters that relate to current topics and debates.
I definitely approve of the simulation game, technique.
I've seen snore interest generated and shallsg of
classroom happenings this year. .

.*4
3. I feel that the techniques and methods used 'during*
: .the project- changed my daughter!s attitude towards

thi takingOf social studies and also resultedin
i broader learning atmosphere.

4. During the project, conversation related to politics
in the home was stimulated "considerably." In'

addition my daughter's interest in politics remained
high in. the weeks that followed the project.,

5. Our son's interest,in'social studies increased during
the project. He read more materials related to
"social studies and also spent additional timeon
his social studies assi eats.

Parents/ feelings about the project.were generally favorable.

Nearly all thgparents considered the pioject helpful in bringing

about-positive effecti in their-dh-faringi attitudei toward social

studies.
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Question II: Did the Use of SiMulatioa
'Games Result in 1=roved --

Social Studies Grades?

In order to answer Question II, 'the project students' semester

grades for the 9th add 10th grades were collected. These were compared

With scores achieved during the semester in utich.the project was

conducted.

Social studies grades received by tht project students during

the 9th, 10th, and project year are shown in Table 6.

e .

e",

r
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Table 6

A Comparison of Social Studies Marks.
Obtained During Students' 9thl-

lOth, and 11th Grades ,

Students 9th GRADE 10th GRAM.' 11th GRADE-

Identified First Semester First Semester First Semester,

1

2 .

3

4

5

6

7

8

9

10

,12

13'

14

15

16

-1j

18

1.9

20

21

22

IN*

90

79

84

,a0

782 f

91/
e

/ sr
84 '1.

e

86

91-

0

`87 r

90

,,

AMMO 67

83

-
/7

81

78

91

71.

114

82 82

85

81 80

79 82

80 88

83 94

67 75

70 80

85 86 .

87 86

85 97

91 88

67 81

79 86

86 87

65

88 88

75
.

80

78, 80

77 , 89

90 89

77 - 86
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Table 6.(continued)

105

Students

Ldentified .

9th GRADE
First Semester

10th' GRADS

First Semester

11th GRADE
First Semester

23 69 71 70

24 75 72 85

25 92 93 95

26 62 64 70

27 84 74 83

28 85 80 85

29 59 65 70

30 68 72 75

31 82 82 86

32 68 72 71-

33 . 77 "60 75

34 86 , 80 90

35 72 73 83

\9. 9? 86

37 65 60 75

38 91 80 80

39
i 92- 86- .. 90

40 85 70 ZS

41 73. -65 73

42 90 90 95

10 ""76 75 74

44 77 75 80

45 90 91 90

46" dr , 77 75 80

47 69 72 75

115 ,



Students

Identified

48

49

50

51

52

53

.*4

54

55

56

57

58

59

60

61

462

63

64

65

66

67

68 .

69

.70

71

72

Table 6 (continued)

9th GRADE
First Semester

10th Gang
First Semester

91

83

76

71

63

87

82

85

69

75

67

65,

90

87

71 75

71 75

92 94

83 78

85 85

&3 78,

85

80 81

89 90

90 93

89 90

70 73

93 88

77 78

85 .86

80 80

83 80

: 85

81

` 78

74

65

88

86

75

65

95

82

92

82

75

85

88

93

90

7Z

87

81

82

86

89

86 85 84

First
GRADE

First Semester

1,06
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Table 6 (continued)

Students
Identified

9th GRADE -

First Semester

10th GRADE
First Semester

11th GRADE
First Semester

73 65 47 -,-;-_,- 83 76

74 86 83 85

75 91 80 85

76 81 75 . 81

77 83 79 83-

78 84 86 79-

79 78 71 86

80 .71 80 79

81 82 76 81

82 :- 84 79 79 .

83 88 77 83

84 94
1.--

92 93

85 96 861 90

'86 87 ,90 88

"87 70 - 75 85

88 _- 92 93 92

89 91 90 89

fo 90 42
6.4

. 92

91
-

79 85 . 85

92 82 76 76

93 81 69
;..

81

94 94 - 89 93

95 84 86 86

96 . 89 90
44 An

96

i

97. 76 80 - fo

. 117
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Table 6 (continued)

-,)

Students
Ldentified

9th GRADE
First. Sefaester

10th GRADE
First Semester.

11th GRADE
First Semester

98 78

99 85

100 . -87

82

89 .

84

.

:81

87

AVERAGE
GRADE SCORES: '77.5 78.2 81.3

4

s w.

jig .

'

.

.

i

7
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Table 6 shows that twenty project students received a final

semester grade higher than semester end grades obtained during their

previous two years. Seventy.six students received gradee that

approximated their 9th and 10th grade semester scores. Pour students

received a grade lower in the project term than those received during

the other two semesters compared;

As a claiss the project group obtained an average grade of

81.3. The class average grades during the 9th and 10th years were

77.5 and 78.2 respectively. Although the grade scores were not

examined for lever of significance, it mould appear that the students

enjOyed their best academic semester during the project year.

Question III: Were Specific Course
Objectives Mare,Fully Realized

Through the 'Use of

.Simulation Games?

. , .

Data acquired from the-Project teachers' and participating

_,- ,

students' quesitionnaires, as well as additional information obtained
. .

% ._,

from observations and' evaluative instruments, were reviewed in response

ti

, to this question: . -

.

The specific course objectives for the 'five topics taught

during the project were presentedin Chapter IV. They covered the

. following flye major areas:
e ...

-

(a) Academic skills (those skilit needed to acquire and
. _

interinet information),,
.

.

(b) Social skills (those skilia.needed to work effectively
with other individuals and groups,in social situations),

lc) Content (specific information, concepts, understandings
and generalizations which would.fielp the individual deal'

. intelligently with his surroundings and experience's);

.

.(d) Prodesses (thosecsequenees of thinking actions which

119
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would enable, he individual to form or develop concepts,
hypotheses, and generalizations and apply them to new

.

situations), and

e a

(e) Values clarification (Experiences which enable the

individual to recognize and articulate his own values,
to be perEeptive of the values of others, and to deal
sensitively and intelligently with values and feelings).

The project teachers responded positively to questions on a' .,

/ , . /
4

"Teacher Into ew Guide" (Appendix D) relating to courseobjectives.

They agreed th course objectives were more fully realized during the

3
project, and felt that the simulation experience led students to more

-sophisticated and relevant types of Inquiry. In addition, the teachers

felt that simulations gave the participants a more integrated view of

man by seeing the relationship of political, social-, cultural, economic,

and=firdtzikiCallactOrs. -The project teachers felt that in addition to

students acquiring basic ekills,by means of the simulation games, they

gained experience in sifting quantities.of informationvidentifyIng

problems, bargaining and negotiating, organizing and working in groups, .

and making decisions and value judgments, Somieunder.complicated and-
. . . .

-Chknging societal conditions. A

Several teachers stated this was made posaibleln microcosm

by the Inter- Nation Simulation. Quite apart from the content of the

games INS created a high-presspred decision-making environlent of the--

kind.that-ts.becomIng increasingly importani,in contemporary life.
:

One teacher remarked:

It these skills and-sensitivities can really be taught
'through'simulations such as INS; our young people will
be better prepared to meet the problems ot the modern
'world. 'They will also be 'better able to function' in

complex and dynamic businesi and governmental organizations
which are becoming both increasingly fluid and organic in
structure, and.increasinglY embiguousas'environments.

*V
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The teachers were in full agreement that for teaching content

(conceptual learning) and academic skills, the games seemed to be about

as-effective as conventional methods of instruction', They found; however

that simulation games were superior in reaching objectives related to

the major areas of processes, social skills, and value clarification'

(e.g., problem solving).

They felt that the simulation game, 1737, helped develop an

appreciation of the difficulties faced by the drafters of the Constitution .

and an understanding of major governmental ideas which formed a basis

for the Constitution. Democracy, they said, increased student under-

standing of those factors which influente the voting patterns of

'legislators. The game helped develop insights necessary to understand

tactics used by various special interest groups (e.g., "trading,"

"dealing "). By playing Hat in the Ring, the teachers felt that students

more clearly absorbed the facts and mechanics related to the presi-,

dential.nominating process, the order of the piimaries, the distinction

betweep primary and non-primary states, and fund-raising needs.

In addition to stating that many of the knowledge. objectives

.listed for thf course were seemingly reached, the-teachers also made

-reference.to improved writing, reading, speaking and listening skills.

They.indicated that students had increased opportunities to outline,

'paraphrase, support generalizations with specific details', find

. . .

research sources, and prepare research reports. Since reading .

)
assignments were integral to the preparatory work necessary to play the

several games,- students were advised how to differentiate between

statements and clarify distinctions between past and present events.

The games also nsisted that students role play. As such, practice
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.

was afforded In responding in a group situaaan. _ This in turn required
4s:

students to Listen carefully to their ssmates if,-in fact, they

expected to participate in simulatstactivities.

The teachers believed fi ve'all, that students had *ore than

the usual number of opport ties to share materialkwith others as .-

. , .... ,. ,%

they worked cooperativein behalf of achieving objectives. Toleradce
. .

of others and respe for differences of:opinions and beliefs Were.noted
r *to

41.

by the staff as signs of positive attitudinal gr owth.'

In efforts by the investigator to elicit student feelings about

the use of simulation games, twenty-five students were asked to respond ---

.- -
to a series of nine open ended questions (Appendix G).

,
.

.,Y

The students
\

felt strongly that the course objectives had been

lschieved. More important, perhaps, vete-their general impressions: about

,'.;'

/
the value of simulations in improving their feelings toward social studies.

The consensus was that because of simulation they became (1) mole-deegiy

involved in what they were expected to learn;-(2) moire:concerned &bout

.
completing assignments an4 participating in class activities; (3) -foor

I\ 4-
aware of the teacher's role as a source forimotivating students; and (4)

more alert to.the difficulties inh9reat in-pursuing democratic,printipies.

Their feelings were substantiated by the yemainidg-students,who
.

responded to a series of twenty -five questions related to the acquisition
;

of information, understandings, and attitudes (Table 5), .

f
. i.

Question IV: Did the U4e o4 Scimulation
. .

Games Promote More 4eatisett(
Teaching TechTiiqueel'Student- (.

N. "Teacher Relations, and ;'. _.
Student Participation? -

4 .
. '

Information' gathered ftom ptoject teachers and students, as.well
4

122
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as observations of simulation classes, 'were used to relate to this 4

Mb

question.

The four project' teachers felt that their individual teething

- styles were modified during the course of the project. There was

agreement that, by employing more varied approaches toclass activities,

they had thereby increased student classroom participation and interest.

An awareness of the need for teachers to explain instructions:

carefully, organize the classroom, and prepare' materials was,seew as

an important reason for improved student behavior.

The teachers, moreover, felt that their roles as moderators,

during the debriefing period especially, resulted in students not

only learning how to arrive a conclusions, but In -havinithem look

to'Sheteacher as someone truly in e in their welfare.

A Change -in teaching techniques seemed to bring about positive

changes in student-teacher relationships. According to one teacher,

"the payoff for simulation is a wholesome. change of classroom climate

in which students drop their artificial facades and meet teachers in

more authentic relationships."

Another teacher, ix commenting on imprOved student-teather
7

relations, stated:

Student- teacher relations were most definitely improved.
The student must act and react to the situation of the
role-play. They find themselves in,a situation where
they are the center of activityas opposed to the
traditional focal point, the teacher..

The teachers stated that simulation games were usually very.

.engaging, and this led to a mote "open" classroom atmosphere durin

ot, the project.

-I 1.;ben.asked.about changes in student. teacher the
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studtnts agreed that they had improved. The majority of their comments

suggested that they felt a lot more relaxed and less threatened. in class.

Several convents follow:

1. teacher was not involved as much in the

lation games. During the games the students
hadore responsibility compared to traditional

4classes.

a

2. The students were not as controlled by the teacher.
The 'teachers sort Of weatiihto the background (

during simulation games.

3. Well, the students had most of the control of the
class while the teacher had very little. This was

--
a real good change of pan.

The use of games showed that the dual role of teacher-judge-

assumedby the instructor, often a formidable obstacle-to learning,

could be altered. The judicial role of the teacher, many times; arouses

resentment and hostility among students. The use of simulation games

seemed to overcomg,this_problem, since the games were self-judging and

the outcome of each'game decided the winner and indicated. satisfactory

or unsatisfactory performances. Theyieacher thereby escaped the. role

of judge, an one potential, source for, classroom hostility was reduced. §.

Al 'ted was the positive effect the games had-on pupil

K!:

Motivation. is resulted in great" pupil initiative regarding class-

room tasks aid the limited need for teacher-imposed controls. This,

too, had a saiu ary.effect on student-teacher relations.,

As noted above, student participation improved markedly. -The

,

project 'teachers noted that many more students completed assignments

as a result -of the games, generally read and talked more about course-

)

material: and participated in more class discussions than did students

61 prior' years.

-12.4
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There was also a marked improvement is attempts to reduce

student absenteeism and tardiness. Thestudents* 11th grade endsemester

absence and tardy records were compared with end-semester 9th, and 10th

year records. Students were absent an average of 5.2 days in the 9th

grade, 5.3 days 10th, and 4.8 in the 11th. This represented 60

fewts absences than reported in 9th grade, and 92 fewer than reported

after the 10th grade.

Students were tardy an average of 2.3 times in .the 9th grade,

2.9 times Lathe 10th, and 1.2 times in the 11th. Between the 9th and

11th grades, the member of times students were reported tardy was

reduced by seventy.

At the concluiion,of each School year, teachers are required to

complete'a "check list"type evaluation report, part of which relates to.

each student's piogress.in classroom participation an social perfor.

5

mance, The tesults of eight items were compared by.theinvestigator

between the students' 9th and 11th years. A comparison of teachers'

responses revealed the following differencest

1. Participation in discussion--38% increased their
degree of participation; And 3% werg.fert to hav,...er

-

pattici.pated less.

.

Involvement in classroom activities--437 were said
to havbeen wore greatly involved and 011ess.

3. Pursuit of independent study--357. showed greater
efforts and 12% less. ,

4,' Emeaneas of performance--10% were more consistent'
and 9% less consistent.

.-

gr

5. Critical and questioning attitude - -31% improved their
technique and ability; 9 %,were said to have shown

lesi aptitude. cx

6. Deoih of understanding- -25% wece.felt. to have greater
depth of understanding of subject mattcri glass.

.

125
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7. Personal responsibility- .15/ accepted greater
responsibility; 127'werefelt to exhibit less,

S. Consideration for others--191.were more considerate;

71 less,

126
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Chapter VI

DISCUSSION, CONCLUSIONS AND IMPLICATIONS

This investigation was aa attempt to determine whether a

fl

change in'teaching methodology would bring about sore positive attitudes

among students engaged in the study of social studies in the Alexander

Hamilton High School, Elmsford, New York.'

As a subject, social studies was poorly regarded tad rated

consistently low on subject preference scales administered by school

personnel. Teacher efforts to reduce class cutting,and the number of

,times students were tardy or absent, were generally futile. Equally

unsuccessful were attempts to encourage student; to select social

siadies'courses for study during their senior year.

The decision to use simulation games with an.entire

1

0

'population was prompted after other ,types of classroom techniquii did

little to deal with the problem of students whose enthUslasm fdr the
/

social studies was, at,hest, minimal.

One hundred students beck involved in the use ofAlive
.

<

simulation games for 20 Weeks. Students' attitudes, ichievement, outcome

of objectives, and-tesching..leatning-technlques were analyzed by the
t

writer on the basis of data collected from observations, questionnaires,

interviews?, add school records.

u7
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The findings presented in Chapter '5 of the study suggested

strongly-that simulation games did enhance student interest and did

produce more positive attitudes toward the social studies.

The teachers, 'students, and parents who responded to interviews

and questionnaires agreed that simulation games influenced the noted

improvement in student attitudes. These feelings-appeared to be

substantiated after viewing objective information' related to grades,

tests'and quizzes, classroom attendance, completion of homework and

class assignments, frequency of participation in class discussion,

and diMinution of disciplinary problems*

Aft/art:sing simulation games, teachers noted improved student

spirit, attention, and morale. Student lethargy, it seemed, was

replaced by student efforts to spend more time in class, visit other

classes, invite guests to class, and engage in lively discussions

that stretched class time to its limits.

Student-comments brought out a sense of increased eagerness to

learn. -While the students' statements frequently centered on the fact

that simulation games were enjoyable simply as gamei, they also indicated

,

that the games encouraged them to exercise initiative, ingenuity, and

judgment, and accept a larger degree of responsibility for the conduct -

of the classroom itself. The opportunity to grapple with'iroblems from

real life, past or preseht, gave the students a sense of awareness wit6

the outside world which they claimed was notoften found in school.
A-5

Sour questions raised in conducting this study showed that

.
, .

(1) The use of simulation games cdid increase student interest in and
c. ..

improved attitudes toward the study of social atadiei. Jim staff
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involved is the project commented favorably on the increased level of

student interest and-concern. (2) Simulation games did result Lft

improved social studies grades. The social studies first semester

grades obtained by the participating students in the 9th and 10th grades

were compared with those achieved during the project semester. The

average grades Of the 100 students were higher than those recorded for

grades 9 and 10. There was also marked improvement in class partici-
,-

pation and homework assignments.

(3) Data analyzed from the project teachers and, participating

students' questionnaires, as well as additional information obtained

from observations and evaluative instruments, showed that the specific -

course objelfives were more fully realized using simulation games than

in prior years when games were not used. Teachers and students believed

that there had been an improvement in acquiring academic and social

skills, improving sound thought processes, and clarifying values.

(4) An analysis of available information found that the use of

simulation games promoted more realistic teaching techniques, better

student - teacher relations, and increased student participation.

All four project teachers felt that their own teaching techniques

had been 'broadened and upgraded during the project because of simulation

games.

.
,

improved te4ching techniques resulted in improved student-.

teachef,relationsh:ips. 'Teaehe:A hated that simulation games were very "s-
' A'.

engaging., and this lid ur---a-Acire Ope40.classroom atmosphere during'
Ae ,S, V

te eoutse'.0£ t4eIprojeot.. ltIlheh commtpts of the students revealed that

1 ..4.

better.ttudiont- iehet.rOtticies,were the direct outgrowth of simulation
. - .., .

../ ,

.. ... --
-. -- ", '

garnet.-- , ... ...

'' ' i
.

*. 1 2'. °

J.

. ,
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There was a noticeable increase in student effort and attention )

to assigned work. Observations by teachers and student, and informatidm

gathered'from.Official records, supported this finding.

Although.itis not possible to verify the impressions of those

concerned with the project that improved attitudes, resulted solely from

the employment osimulation games, there is reassuring evidence that

more - students working with games advanced in their desire to stay the

social studies than with previous experiehces in a traditional classroom

setting.

Simulation games encouraged students and teachers to interact

with one another in a comfortable and natural way. Motivation seemed.

to evolve out of Anjoyment for the games. The number of opportunities

CAMtudents had to respond to problems, without fear of reprimandOr feelihgs

of inadequacy, urged them to participate even more.

Concern for grouping criteria and appropiiate scheduling patterns

together with appropriate game activities seemed, essential to the success

of the project._

The teachers found no one "best" technique i6t,Olaying the ValeS.

Utilization of a variety of clasiroom procedures was considered-essential

by the staff. Basic to providing students with greater concern in self-
-

4

improvement was the establishment of clearly discernable goals and the

importance of cooperation rather than competition between and among

students.

Although it did not appear that games were more effective for

students to acquire factual-infdrmation, the games required= factual

knowledge if they were to be played properly. Hence,to" support their

role playing responsibly, students more readily sought to complete

130
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preparatory assignments.

The use of simulation games may be more valuable as en additional

classroom technique than a total approach,. The present project suggests

_that simulation games offer students opportunities for decision-making,

but does not eliminate-the need. or student desire for conventional

instructional methods.

There appeared to be a marked increase in the degree of personal-

responsibility felt by the teacher.in directing the learning activities

of the students. .Teacher "authority" was keplaced by a cooperative

teacher-student arrangement for class "control." The rules that were

followed were the result of game requirements. Student-teacher exchanges

were based on game rule interpretations or modifications. This arrange-

.

ment helped students gain a greater sense of confidence in their own

ability to take part in the decision-making process. (Implications for

future societal involvement were obvious.) It became obvious, too,

that the teacher's function as a resource person and-clailroom manager,

providing information about'new materiaIs,4classroom techniques and

study methods, could be applied -to any clast regardless' of subject.

ti

IMPLICATIONS FOR FUTHiR STUDY

Many references are made in the literature about students being

"turned off* by traditional type classroom-activities." There is,

6

however, no clear evidence suggesting that students are "turned on"

when particular programs Are introduced to improve the attitude students

-have toward their studies. A longitudinal itudy of students whO are

given special methodological treatment and then returned to tradkaonif

classroom methods nay hslp to determine if attitudes attributed to these
. '' . S - , . , f

5
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students prior to their special program become leis identifiabltrafter"

a special class experience.

The results of the present _project suggest that simulation games'

may be responsible for improved attitudes toward the social, studies.

The value of simulation games might be studieain greiter depth by

continuing some students with this method for more th4nrOne semester and

comparing their progress with=that of "control groups."

In order to comprehend mort-fulf5, how rules-governing simulation

games relate to efforts Made at improving student attitudes, long term'.

studies could be conducted to examine the values of joint teacher-student

responsibility for claisroom'management.
t

A repeat of thii study with other grade levels may reveal whether'

the differentials of age and/or grade are important detirminers pf the

extent of attitude changes that might be expected.

A study of such modifications as those made in behalf of simulation

games in homework, grouping, ind.scheduling ShoUld be replicated .for

students without utilizing the game playing technique. This could

clarify the importance of simulation games as a factor in the increase

of attitudes in students.

The opinions and observations of teachers suggest that a mare
.

detailed analysis of classroom techniqUes may uncover opportunities for

students to respond more positively to other than traditional type

classroom activities.'
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Appendix A

OBSERVATION OF "TRADITIONAL TYPE" SOCIAL STUDIES

ACTIVITIES DURING THE 10TH YEAR

raw

124

TTACHER DATIL

CLASS LENGTii 0#

OBSERVATION'

PERIOD

SUMMARY OF CONTENT

0

LESSON OBIECTIVE(i)

ACTIVITIES

TEACHING METHODS AND TECHNIQUES USED '(Lecture, discussion, etc.)
_

o
134
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.

TYPiS, OF INSTRUCTIONAL ,MATERIALS USED (iintigt, A.V., etc.)

SEARING ARRANGEMENTS -(Rows, tables, etc.)
4 '4

NUMBER OF TIMES (includieng length) THE TEACHER WAS' DIRECTLY INVOLVED
WITH THE LESSON

94 .%

NUMBER OF. INDIVIDUAL STUDENTS WHO PARTICIPATED DURT CLASSROOM PERIOD

.. ,

NUMBER OF TIMES TEACHER HAD TO STOP TO DISCIPLINE THE STUDENTS'

ADDITIONAL COMMENTS (Student'intereits, attitudes, degree of partici-
pation, etc.)

135

/
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Appendix B

OBSERVATION OF SIMULATED LEARNING
ACTIVITIES DURING THE PROJECT .YEAR.

.

126

-TEACHER DATE

CLASS LEZIGTH or
/ OBSERVATION

PERIOD

SUMMARY OF CONTENT

LESSON OBJECTIVE(S)

,

_ -_

SIMUiATED LEARNING ACTIVITIES

ti

ADDITIONAL ACTIVITIES

p

J -,
TEACHING METHODS AND-TECHNIQUES USED (Lecture, discussion, ,etc.1 `

-. ' , ..

J
dr_

.

f

136
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TYPES OFINSTRUCTIOKAL MATERLALS USED (Books, etc.)

la

SLATING ARRANGEMENTS (Rows, tables, etc.)

NUMBER OF TD(ES (Ingludinelensta) THE TEACHER WAS DIRECTLY INVOLVED
WITH THE LESSON

NUMBER OF INDIVIDUAL SND ENTS WHO PARTICIPATED DURING CLASSROOM PERIOD

. .
. .

NUMBER OF TEES TEACHER HAD. STOP TO DISCIPLINE THE-STUDENTS

ADDITIONAL COWNIS (Student interests, attitudes, degree of partici.,
pation, etc.)

I
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4
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Appendix C

TENTH. GRADE SOCIAL STUDIES
TEACHER QUESTIOWIRE

128

SCE1301 T-

YEARS TEACHING

COURSE

NUMER OF STUDENTS

,
A
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H

a , .

I. 112 mostof your students like social.studies? Wnat evidence can
...

1Ruftlgive to substantiate your answer? --

tr"

t

"2. Are you satisfied with your. students"' progress (why, why not)?

3.' Witt percentage of your students are either chronically late to

class or cut class?

4. Can you give reasons why students are either chronically late to

class or cut class?

1.

5. .E0 you feel that the course objectives are being fully realized?

Please explain._

f

, .

6. If you were a member of a committee trying to improve' the teaching

of social,studies, what changes, if any, 16,64,1d you recommend?

7. Uhat types of teaching techniques do you use?, Please number in

- order of priority.

(a) contracts

,(b) individualized instruction

(c) lectures

(dYlectuie.discussion.

(0- 'inquiry and discovery assignments

(f) research assignments

(g) trips as educational enterprises.

(Qtiestion 7 list continued.on next page.)

6
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410=111

(h) questioning -

(I) open-textbook lessons and supervised-study
.

(j) use of media (films, filmstrips, trinsparencies,:records

tapes,.etc.)

(k) panels,.debates7rind reports

(1) roleIplaying and mocio=diama

'(m) .learning to work-effictively in cosmittess

(n) simulation games

(0) others (please list)

130

Vast type of teaching materials iSo you use ?; Pleisenumber in

order of priority.

41111 (a) textbooks

(b) pamphlets

(c) workbooks

(4). nivx?spers

(e) magazinesN

(f) riProduced articles, maps,

(g) films

(h)'ibristrips

---r-1---r-

(j) records

-(k) games

1

J.

,;
o

(1) overhead transparencies

CO-others (please list)

graphs, etc.

t - _

r
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9. Please ClescrItm the relations ,ln your classes.

Additional Comments

t I.

'1

;
41.

4

41.
,

4 4

v

O

O
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Appeadix D

lava= GyADE 'LEACHER D(TEIVIEW; Guns

. DEGREES MIER Or STUDENTS

GAME (S) USED LEXGTH 0p S LEARNING

. 'ACTIVITIES

1. In your opinion, do simulations gterate student enthusiasm for

the social studies?

Z. Do you, feel a.simulation experience leaditudenta to.more
sophisticated and relevant types of :inquiry?. .

. .

3.' *td the opportunity arise for&students to-build their aim

simuLationst .-':' :

. . 7 .- . - .

' >, .

4. Do simulations give participants a. more integrated iiielmf in

by see4ng the interconnectedness -of political, social, inter.
.- personal, cultural,::ecdnomic, and historical factors?'

. ,

5. What skills do participants acquire frog stimulations? .

I

6. .How do simulations affect attitudes? to

,

7. Do simulations allourleir bat*: studatit.teacher=relations? I

.

-

1421,

.,

.4t



Dm you feel that simitlateopt have an effect ail the teacher's
pirfarmence.- .rerhaps you-see your stodents 'Asmara able than you

thought before, and the resiatimay he that, you look to yourself
more to eiplaie failures:1'n the classroom. -

t

ti

9. Did you find that..simulations- causedjou to Zook at your
traditional teaching methods with a more critical eye? Explain.

10. Do simulation's lead to personal growth!' a better sense of how

one Appears to others; discoverrOf personal skillsjibilities,
fears, weaknesses that weren't apparent before; opportunities
to express affection, anger, and indifference without permanently
crippling consaviences?

. 11. Did-the use Of simulated Learnt:1g activities result in improved
*octal studies grades?

l33

12." After using simulation gases, do you feel that the course objectives
were more fully realized? Explain.

t

13; Nov that you have used simulation gains, will you continue to use
this method in-Ithe future or will you revert ta methods and
-techniques used1in previous years? Please explain.

es-

.143.
44.i
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4
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Appendix E

!malt quiz naafi INTERVIEW ETIDL

PleassPrint

GRADE

a.o

INTERVIEW

WRITTEN

BOY Gat
.4

NAME

(First) (Last)

.0"

f.

144
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DIZECTIORS

Please answer every question as honestly as you can. This is not

a test. There are no *right" or "wrong" answers. Give as such

information as you can. If written, use the paper proVided.

1. Give reasons why you like or dislike taking social studies.
;

2. Axe you doing the best you can in Social studies? Explain.
.

3. Approxicisteb,how such time are you required to spend on your
assignments outside.ofclass? How much time do you actually spend?

4. To what eactent.do you partitipaie in class discussions?

5. Do you spend time voluntarily reading materials or engaging in
activities related to your social studies course. If yea, please

describe activities.

..

6. Dow many times have you been absent or late
t...

to class? Rare any of

these been illegal? Please. discuss. d

:
. ,

7. Haw often do you discuss the materials you leirnedin social
studies outside of eliss? -

. , , .

t

8. Do you Se* any value in taking.macial studies? Please give reasons

for your enswer;' . #
.' . ..

. 4

9. If. you werd a meaber of a.conmittee trying to improve the teaching
of social studies, what onanges, if any, would you recommend .

. .. ,

'10. If you hsie any additional comments to mike about taking social
,

studlesoeelfree to take then at this time. .

-

145

I
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.
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. Appendix .

SOCIAL STUDIES ATTITUDE SURVEY

(Please Print)

l6

DATE GRADE

BOY GIRL

KAM
(Last)

'41

(First)

.

146'

- e

4.

-



I M.STRUCTIONS

Please follow these directions.

1. This is not a test. There are no *right" or "wrong" answers.
Just respond to each item as honestly as you can.

2. The questions ask you to tell how you feel about many different

thipgs. Your answer to each question should tell how You feel

about it.

3. Some questions. ask about experience you have had in the past.
When you answer these, think, back to the experience you have had

in the lasEyetr,or

4. To answer a question,'circle the letter in front of the answer

which seems best to you.

5. Please work carefullS, and quickly. Do not spend14 long time on

any one question. Just circle the answer_that seems best to you

at the moment.. Please-answer all the items; and give only one

answer to each.

6. Ulbr each question you are just to tel how you feel about each
statement by selecting one of the four ways given beneath the

statement. Here is an example.

.4

It is moreiun to play outdoors.tm.winter than in summer.

A).strontay agree'

. .

11) agree

C) disagree

D) strongly disagree . /

/
,

'Which one of the four ways telli besthow Loa) feel about the

statement: A, or B, or C, or D. Circle the /letter in front

-of the,answer you choose.

1

147

137

t
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1. Social studies is very interesting and enjoyable to me.

A) strongly agree

8) agree

C) disagree

D) strongly disagree

Cliil2./ as more satisfied being in a social studies class in most

other classes.- .

,
.

of 4.

A)t strongly agree v

5) agree
t

C) disagree

D) strongly disagree

3. Social studies is a subject of great value.

A) strongly agree

3) agree

C) disagree

D) strongly disagree

4. Social studies develops good reasoning ability.

A) strongly agree

3) agree

C) disagree

D) strongly disagree

S. I am willing to spend my time studying this subject.

A) strongly agree.

15) agree

C) disagree

D) strongly disagree 0

1484

a
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6. . The very existence of humanity depends upon this subject.

A) strongly agree

3) sires

C) dies/Ace

D) strongly disagree
ti

7. This subject is one of the most useful subjects I know.

A) strongly agree

ave.

C). disagree

D) strongly disagree .

8. Social studies gives pupils the ability to interpret.

, A) strongly agree

'3) agree.

C) disagree

D) 'strongly disagree

9. Social studies will help pupils socially as well as intellectually.

A) strongly agree

,11) agree

C) disagree

D) strongly disagree

10. Social studies serves the practical needs of studeots.

A) atrongly agree

3) agree

C) disagree

D) strongly, disagree

II

149
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14014

.11. Social studies eight be worth while, if it were taught differently. ,

giA) strongly a ee

1) agree

cy disagree

D) strongly disagree"'

12. I prefer general Rory books to social.. studies books.

3_1

.A1 strongly agree

78:

I d

15). agree

C) disagree

% D) strongly disagree

13. I like working social

of essignmints.

,A) strongly agree
L

3) agree

C) 'disagree

D) strongly, disagree

(14: Given the oppOrtunIty, I would teach social studies.)

studies assignments *pre than other typet

F.

A) strongly agree

agree

C) disagree

t
D) strongly disagree. .

. .
. . ..

.,

.
, .

. -...

150
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t Amtadix C
-7:

ELMXTEI GRADE =DWI' bar/SLEW Quiz-

NAME SCIOOL

COURSE

TACKER

GRADE .

.1Ik.S/MULATED LEARNING ACT 'LES ENGAGED. IN (LIT) .

I

LENGTH OF SIMULATED LEARNING ACTiVIT;IS (tYS, WEEKS, OR MONTHS)

.1 .

1

ti

jkl

4. 11.^!,
,

,
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By being involved in simulated learning activities, have your
attitudes.(feelings) changed regardihg the study of social studies?

During the time you were involved in simulated liarnini, did you

receive high grades?

3. Do you 14,21-that the learning objectives were realised through the

use of simulation games? If yes, how?

4. :It you prefer the-simulation approach to more traditional techniques?
Wily?

S. D2 you believe there were changes in student-tescher relationships
duiing the simulation'classes as °aspired to traditional classes;

6. Did you find yourself doing more research as you worked with
simulation pros?

7..,Are there any other claims you can make. for- the educational value'

of simulations? If yet, please 'describe them.'

8. If you were it mes;ber of -a committee trying to improve our schools,

OwIterc, where, and haw would you use simulated-learning activities?

What did you like most about the simulations? The least?

1-1

152
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Appendix I

STLTDEXT zrAL77.011S" TO or SMULATION GAMS

/Lease Zrint'

DATE GRADE,

ZOY GIRL

(Last) (Tirst)"
,

I

.
tn

rfT

4

II

A.
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. I. Please anaWer.every question as honestly as'you can.

. this'is not i test. There are no *right'. or *wrong" Answer's:---.
,

..

4. To answer a qUestiOn-plaie the, letter ,chosen next to he

appropriate spate on the inswer sheet.
e .

i

. 1

3. Please Work carefully and quickly. D3 not spend a long tine on

. - any one.question. Please answer all of the items, mld'give only

one answer to each.

a .

innucrIONS .

.

/

- -

071Mellr.

. 154
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I



I

1. I felt thit ay participation in sfnufation.ganes wee worth the

time and effort. j.
A) strongly agree
BY agree
C) no Opinion
D) -ftsegree
1) strongly disagree

.

-he' games were personally valuable tope as a learning

eiperience.

A) strongly agree
3) lva*
C) no opinion
D) disagree

E) strongly disagree

3. The simulation_ganes were fun.

A) strongly agree

3) agree
_C) no opinion
AO disagree
E) =strongly disagree

4. I would like to participate' in bore games.'

A)

3)

E)

r)

strongly agree

agree
no opinion
disagree
strongly disagree

S. Simulation should be used in all high school social studies classes.

A) stronglyagrel
if) agree
C) no opinion
D) -disagree'
E) strongly disagree.

6. The simulaton games helped improve my research skills and also-
strenithen my ability to critically analyze. problems.

e

A) strongly agree
B) agree
C) no opinion
D) disagree = .

E) strongly disagree,

.155



7 41 . /learned about people. '

A)- strongly agree
2) -agree

C) no opinion
D) disagree
E) strongly disagree

8. I wes v ery much involved during the use of simulation gams.

A) strongly agree.
8) agree
C) no opinion
D) disagree
Ey strongly disagree

9. I leaned something about myself as a result of the simulation

games.

A) stronglyagree
A) agree

C) no op on

D) dissgiii
t) strongly, disagree

10. As a result of -the games, I now have more knowledge and under-

standing of American govermment and its political prctess.

A) strongly agree
3) agree
C) no opinion
D) disagree
E) strongly disagree

;

/

- 146

11. The simulation games affected some of my personalbeliefs:and views.

. A) strongly agree
- 3) agree

C) no opinion
0) '.disagree

E) strongly disagree
0

12. As a result of the' games, I now feel-differentlyabOut some of

1

i the people in ray class.

A) strongly agree

epee
C) no. opinion

D) disagree
: X)" strongly disagree

156
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13. Ike simulation gangs bothered -and upset me.

A). strongly agree
\4). agree
C) no opinion
80 disagree
E) strongly. disagree

14. I felt that I couldAtave learned just as much without the games..

A) strongly agree

1) &grip
C) no-opinion,
D) disagree
I)* strongly disagree

..1

15. Compared to the traditional classroom approach, simulation games
were more helpful in understanding the individual's responsibilities
to a group.

A) strongly-agree

10 st8reg

-C) no opinion
D) disagree

.

E) strongly disagree

16. Simulation games helped me understand the legislative-process.

A) strongly agree

11)" agree

CY-no opinion
D) disagree

. 8) strongly disagree

17. 'Simulation games, compared to the traditional crassroom approach,
allowed me to understand bitter "what people are like. under

pressure."

A) strbngly agree
3) agree
C) no opinion
D) diiigree
8) strongly disagree

18. Simdlation goalies helped me understand the dynamic relationship
.

beEweenva representative and his constituents.

A). strongly agree
IS) agree'

c no opinion
D) disagree
8) strongly disagree

157
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148

. .

. ..

19. SiAulation games helped me understand-how personal and societal
values contribute to the adoption of public policies. .

A) strongly agree.
13) agree .

C)_ no opinion
D) disagree
Z) strongly. disagree

j

e.

20.. Simulation games, compared to the traditional classroom approach,
are po better for presenting "specific 'facts and information."

A) strongly agree
EY agree
C) no opinion
D) disagree
E) 'strongly disagree

21. -Simulation games helped me understand the role of American

political parties in American life.

A) strongly agree
15) agree
C) no opinion
D) disagree.

E) strongly disagree

22. Simulstion games, compared to the traditional Clasiroom approach,
are better for learning "what it is like to be in a ppsition of
responsibility."

A) strongly agree
3) agree -

'y C) no opinion
,D) disagree
E) .strongly disagree

23.- Simulation games made me aware of current issues confronting
American society.

A) strongly agree
3) agree
C) no opinion
D) disagree
E) strongly disagree

24. Simulatibn games, compared to the traditional classroom approach,
helped me develop better persuasion and communication skills.

A) strongly .agree

1) agree -

C)- no opinion
D) disagree
X) strongly disagree .

158
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25. Simulation games, compered to the traditional classroom approach,.

made-me reflize.more fully iliat life is a such more complicated

process than r ever imagined before.

A) strongly wee
JO agree'
C) no opinion
D) disagree
3) strongly disagree

1

4 159
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Appendix I.

DeartParents:

1,

During the-first semester of the 11th grade American Studies

:course, your son or daughter participated in a project baskd on'the

use of selected simulation gaMis as a.method for studying,required

topics in AperiCan aistory; s

It fa hoped that the use-of -simulstioh gams as well as

addltiOnal learnIng techniquei and methods resulted' in improved.
.

-
.

Instruction and-performance.

d.-' -f ..

.
...

.....

In order valuate more effectively the iftempt.to-tsprove
-

.

. . -

the 11Ith grade Aniericia Studies course, we-=will need your support.
.

-

As interested parents,' ue youlelike yoU out 'the enclosed

questionnaire. please return it .me am_soon: as possible.

Your cooperation is greatly appreciated.

4

4.

Yours Lm.Education,

Dosainick A. Pests

Chairman;-ocial Studies
American Studies Teacher

i60

'
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11 IXSTEDCTIONS

,
1.. Write YES or 2O, in the spice provicied,before each question.

2. PleaSe answer every questiOn as.honestly as you can.

-

3. Fiel free to give any comments in-the space provided.

Thankyou for your interest and time.

1.. Did your sou/daughtier sees to be more interested in

',social studies this year?

2. Has your son or daughter discussed any aspects of his/hir

social studies class at home?

\ .

Do you feel that your child was trying harder during the

. project qua before to achieve better grades in social

studies?

4. Did your son or daughter spend more time than last year.

on socialitudiet assignments?

'3. Did your.son or daughter do more extra reading related
to social itudies as compared td -other yearst

S

1".",'

6. As s result of the project, do you feel your son's/
.daughter's attitude toward social studies has impioved?

7. '.As parents, were you satisfied that the objectives of
4

the project were achieved?
'

\
/ P.

110

7.;

. .
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ApptildiXiP

POST.C.AME. DISCUSSION RECORD SHEET

EA,CILER

CLASS.

PERIOD

DATE..

4

o.

153

SI:KULATI.024 GAME OR ACTIVITY

Question:

STUDENT RESPONSES:

Question:
f

STUDENT RESPONSES:

,.

4 = 1 1'

, . 163

VP

4,
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Appendix E

SPECIFICS OF THE FIVE SIMULATION GAMES USED',

IN THE SOCIAL STUDIES LEARNING

4 ,.

I: GAME: 187

,

.A. Objectives: represept special interes

-. through bargainingland.compromice2 a
Aetpfance by contending co- national

/

40

B. Decisions: taxation matters,, commirc

policy,-and slavery. 4

erangly; crea.t,

oitution'for
s.

/

C. Playing Data:
1. Age level -=High School; Requires a

History through period of Articles

2. kPlayerss 20-34

%3. Time: 6-20 45 minute periods; 2 hours

ita

e of Amer

of Confederatioh

D. Materials: csupplied) Administrator's manual, 33-1/3 rpm
record, 4 duplicftion masters,' delegates' handbooks, .

deliietes' profile eards,wall chart
:(SpeCitl Equipment).33 413 rpm phonograph'

E., Roles: George WaShington, James Madison, and Benjamin
Franklin, and one fOrnalst. Other players are fictional
convention delegates at mock Constitutional Convention.
EiCh.delegate.represents bne of eight interests in four'
conflicts: strong vs. weak central govtrnment;,lanabwners

vs. commercial interests;'northern vt. southern tites;

large vs. small states.

II. GAME: Cemocrity

A.
. .

Ctjectivesi to gaih reelection to Congress by helping
Pass ancldefest legislati4n in.accord with constituents

wishes: Obtain'Satisfactiohpf-one's interest proportionately

with aocio-econbmic characteristics.

preparation

*

B. .pecitionsOhere to negotiate; and exdhanie*(logrolling).

)
!

How best to satisficonatitupcy. '4 w
i ': -: '. :. .

Ce. Playing Data: 4. vom si---"I r
.

.

1. Age School to adult . -N.

2. PlayerS 44,1. .

3. Time: 3 12,45 minute periods; 1.hotr".^.prep4ration

. .

D, Materials( (suppied) Administrator's msnuakeplayiri',,
msnualt, p sykng forms, ork aheetS,4dentifIcaion and

' o - 1issue card
- ,

. . , ..... .

.

o'
.

5

I

:

.
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l

4 i.

-

5

, K. Roles: Itepr.-esentatiyes in itnitression4r14etiapitive Session; .

citizen& at 9%1; n_ !Bee._

-111; GAMZz rata-tut-101i .1
- . . .

.1U '4.: diltieLITA Si:;* 401.14ata* standard of living.
crit040514f:af joriej. zut,.11V4.--.4a_ge.:gatisfact.brIly

"fortigntaffsiri;' ;. .

IL

... ..- - r ,-. = . ::' -:-

.11144*----Pitt.43- 1.1 e : '-.. . _. ,.,-. - - ,

1.' ":,-"Kge, Iev*1.4-Eigh-Schixal:to -*Ault - "..

, . 2. Players'. 24.50 -(6',teittirs).
3.. Titiett44 45-iiii.avt,t* is.triod :twirl:4 use prep

, . . T
. *

.1).- MatarlaI.at (10:110,,fed.)-7Adminisiratiir-ls manual, pads og
stationery, calculat ing. tables, playini forms .

ti supp.Teatentol) -'-art cipantit manual'

4
-

.

- 2 '04.
-

.0 .

tfon

..-
A . . .. . A .

A . ,

Li XolVil Tea= iffiiesenit naticing; players; _represent heads of.: -;
.

represent .
i . statt,.. foreign policy:advlsors,....domastic ;affairs gairisori-.., -.

-.1 difilocakia rePragintitivis,, leaders of apposit4on-party...,. ---
, - , ---- ' -- A ' .

: t
IV* '.fit Eat- in _tie -Xing

. - .,..

'-' A. 061"ccti=its:. to 'win:Presidential" nomination ast. it:a,ge--icia ,-
-. ' , (,..: deregats itt pringai and :ion- primary states;;azis money) - ; :"

e , ' 121111 ..itage.!.. vizt 660 vates;at convention, Ilk no in tion): ' :-;.-
' -.., . :.--.

. ..
Dectgionst ,statesstites to campaign2;fais:.- 'bawl
'Whether to raise ZOO Tier first; whether to-eitt'ar-pr:idia. test:, .

lemonstration entertainai ent, call r-
ballot, - isake deals with other d.andidates.

D.

Playing Data:
1. Age level'. -High School to addlt

2. Players: 3-27 (3-13 teams)
3.1'. Tisane: 6 -12 45 .minute periods; 2 hours preliaratient.

HateriasC,(supplied) Players', manuals*, lioard Smap); Cords.
--play sonny ,

'K. Roles: Canciic*ks,..competing for party. Presidanti ncianation.":
Some players may`take ,rolei.as campaign manager, k

Tearbs represent cany,eign cogoatte*.

r.

V., CAME: 'The Union .DiVides . . , -
-" . .

A. , 'Objectives: -awareness of -crisis-br.trigis diagolution of
natiOnal'unity;. comp' arfsons of past and p.risent situations, ,
economic, . poll t ical ,- and ?philosophical: Etna *Ilion-egg ,for;
isalority, votes in intetest,s ;of oleo- chnistil4iendy, ,

r.

4 1 676
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16 Decistaniz' with -Wt.= and. fqr what i.o-

Plaing Dates
I: --Age level--Jisnier' High. School; to Adult

PIayerti grouPlY .

3: Time-I.8-20 45 Minute periods; 2-3 hours priParation
.

b. 7-Maternal: CAUpplissi) -Teaching- guider' 33 113 rpm:record,
. 30. /3rafilt -cards, 30 Governarst- handbiaks; '8 -copies of

newspaper The Capital -.Gazette, 3 teletrasis capits -each), .

-;lbg of the Saltic,,:.2wail charts (sample score$heet;'dligram

Bal-tiOis position), reference valunie for clesiroos -

library (TheCatises of the -Civil Mar)
(Suppltmentary)" 33 ,1[3 sqxr.phonogrsph

Roltsv Governors of Contentious states (4 'Political groupings:
HortheraModeratte; NOrthern.Abolitioniits; Southern Moderates;
Southern_ Extremists) to 'students pan pI-ay one governor, or
-tea:mars-can be:omitted from the boetcro.of the* suPpLied List
.1f. the numbir'of students differs from 30).

,
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-
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